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Overview
This subject assessment advice, based on the 2025 assessment cycle, gives an overview of how students performed in their school and external assessments in relation to the learning requirements, assessment design criteria, and performance standards set out in the relevant subject outline. It provides information and advice regarding the assessment types, the application of the performance standards in school and external assessments, and the quality of student performance.
1. The Subject Renewal program has introduced changes for many subjects in 2025; these changes are detailed in the change log at the front of each subject outline. 
School Assessment
Teachers can improve the moderation process and the online process by:
ensuring the LAP and all task sheets are submitted within the Teacher Folder
highlighting only the relevant assessment criteria that has been assessed for each task to limit inconsistencies between the LAP, task sheets and Performance Standard Record
combining multiple files of the same type (e.g. several pdfs can be combined into one file) and compressing large files (>800MB) to reduce download times and improve the efficiency of the moderation process
converting PowerPoint submissions to video files to allow for easier verification of adherence to assessment conditions. 
Assessment Type 1: Product
Students develop and present one or two creative arts products. One product may be experimental and used to prepare for the other product, or the products may be unrelated and enable students to explore and develop different knowledge, skills, and understanding.
The folio of evidence should document the creative arts process, including investigation, development, production, and reflection. 
Teachers can elicit more successful responses by:
ensuring students adhere to word counts and time limits according to the subject outline. Careful consideration should be given to the inclusion of audio-visual materials which are to be accessed for assessment purposes. Any content which is to be accessed, is included within the specified time limits
encouraging students to select Creative Arts topics that enable full engagement with each phase of the Creative Arts Process
encouraging students to document their engagement with all aspects of the Creative Arts Process using an appropriate medium.


The more successful responses commonly:
made meaningful connections to practitioners, clearly showing how researched techniques were explored, adapted, and applied within their own work
demonstrated skill development through experimentation with practitioner styles or techniques, maintaining originality and avoiding replication in their own work
presented refined, resolved final product(s) that aligned with the student’s artistic intention
provided strong written and visual evidence (e.g. videos, annotated diagrams, images, time-lapses, screen recordings) within a well-structured folio that clearly documented planning, experimentation, refinement, and production across all phases of the Creative Arts Process
used appropriate mediums to present folio evidence (e.g., video formats for performing arts, audio-visual formats for music products), enabling moderators to easily identify the complexity of skills demonstrated
when evaluating their own work, students made clear connections between their sources of inspiration and their practical application. Students who explored a broad range of techniques, ideas, and materials were able to evaluate their use of Creative Arts processes with greater insight.
The less successful responses commonly:
relied heavily on tutorials or replication of practitioners’ work, rather than developing original ideas or documenting authentic skill development
demonstrated skills that lacked the complexity required for the intended products
failed to submit evidence of the product or provided insufficient evidence to demonstrate the depth and complexity of the product (e.g. Word documents for music products)
submitted folios with minimal practical evidence of the processes used to realise their products, including limited or no documentation of investigation, planning, experimentation, or refinement
lacked critical reflection on the production process, offering descriptive rather than analytical commentary, with evaluations that focused on outlining activities rather than analysing the product or justifying creative and technical decisions.
Assessment Type 2: Inquiry
Students are encouraged to investigate an area of Creative Arts practice that is closely related to their own products and/or is of specific interest to them. A key feature of the Inquiry is analysis, critique and evaluation of established artists’ practices and how they influence and intersect with student learning as an artist. 
Students may complete one or two Inquiries. Please refer to the subject outline regarding word/duration requirements. 
Teachers can elicit more successful responses by:
encouraging students to explore topics and artists of specific interest to them rather than a whole class approach
ensuring student word counts are adhered to and clearly stated within each submission.
The more successful responses commonly:
considered the practitioner’s historical, cultural, and social context and integrated this understanding into their analysis
developed deep, insightful evaluations of practitioners’ work, demonstrating clear connections to their own and others’ creative practice
synthesised ideas from multiple sources to construct coherent, well-reasoned arguments
applied discipline-specific terminology accurately and confidently when analysing artworks, techniques, and processes
provided reflective and analytical commentary supported by relevant sample evidence
presented a well-structured, cohesive discussion with detailed analysis of specific practitioner artworks, techniques and processes, offering perceptive annotations and observations
when including practical evidence, made explicit links between researched techniques and their chosen focus area, demonstrating how theoretical understandings informed personal practice
showed authentic engagement with their topic, often drawing on personal or cultural relevance to produce more meaningful evaluations
more successful responses typically comprised a single 2000 word or 12-minute Inquiry, providing students with opportunities to engage in deeper analysis and offer more insightful evaluation.
The less successful responses commonly:
focused on biographical details of practitioners rather than analysing their artworks, stylistic elements or techniques, reducing the depth and effectiveness of analysis of practitioner works and processes
presented factual recounts instead of offering artistic insight, reflection, or meaningful commentary
discussed techniques or concepts without referencing practitioners, leading to work lacking context and artistic grounding
provided subjective or opinion-based statements rather than analytical evaluation of artworks or processes
used minimal or inaccurate terminology, limiting the depth and clarity of analysis
offered shallow descriptions of artworks without addressing specific elements, techniques, or artistic decisions
relied on unreliable or general online sources without evaluating their credibility, resulting in surface-level research and weak analytical rigour
included practical components that were not aligned with performance standards.
External Assessment
Teachers can elicit more successful responses by:
supporting students in selecting a relevant creative arts focus (refer to subject outline for examples)
guiding students in selecting the most appropriate presentation format for their arts focus e.g. audio-visual for music, video for performing arts
ensuring students adhere to the strict word counts/duration limits stipulated in the subject outline. 
Assessment Type 3: Investigation
Students conduct an exploration of appropriate skills relevant to their preferred creative arts area, as well as provide documentation of the key phases of this exploration and present an evaluative response. 
It is important that students provide clear evidence against the assessment design criteria and specific features as specified in the subject outline. The evidence provided by students against the required specific features of the assessment design criteria is what guides the final assessment decision made by the marking panel.
Where possible, a single document should be submitted for each student (e.g. one PDF document opposed to separate documents). Where students have submitted evidence in several forms (e.g. Word, video, PowerPoint), multiple file submissions are acceptable.
The more successful responses commonly:
investigated a diverse range of practitioners and artworks, using relevant sources to inform personal aesthetic, technique, and skill development
made clear connections between practitioners’ techniques and the skills developed in their own work
demonstrated authentic growth through ongoing experimentation, practice, and refinement, showing progression and a high level of skill
showed independence, creativity, and purposeful engagement with available resources and technologies
applied appropriate terminology and technical language, fully acknowledging and accurately referencing all sources
reflected on challenges or unsuccessful attempts, using insights to guide further experimentation and refinement
selected complex, relevant techniques and technologies appropriate to their discipline
provided thorough documentation and reflective commentary that supported written work and demonstrated deep understanding
chose formats and media suited to the discipline (e.g., video for Performance Arts or Film Production, audio/visual for Music), ensuring clear structure and easy navigation
evaluated their own work and practitioners’ work meaningfully, focusing on skill development rather than biographical details
extended reflections beyond description to explain actions, responses to challenges, outcomes, and the impact of specific choices on skill acquisition
integrated research and investigation purposefully into practical experimentation, showing how theoretical knowledge informed personal skill development
provided multimodal evidence that clearly documented learning, skill development, and engagement with the task
presented work within word or time limits, using effective signposting to distinguish research from personal practice.
The less successful responses commonly:
provided little or no evidence of research into Creative Arts practitioners or contained lengthy recounts of others’ work with minimal evidence of the student’s own skill development
relied on few or unreliable sources, with minimal critical analysis or synthesis and often included irrelevant biographical details about practitioners
demonstrated limited exploration of skills, techniques, tools, technologies, and materials, often relying on replication of practitioners’ work, which restricted creativity and the ability to reflect insightfully
failed to show evidence of skills progression, idea generation, or iterative learning; trial-and-error processes were rarely documented
focused on final products rather than documenting the developmental process, experimentation, or refinement of skills
annotations described steps or processes without evaluating their effectiveness or linking to performance standards
had reflections which were superficial, descriptive, or absent, with minimal personal evaluation of process or learning
used limited technical terminology, resulting in superficial, descriptive accounts rather than intellectual, analytical discussion
presented folios that were disjointed or sequenced in a way that was difficult to navigate the evidence
chose inappropriate mediums to demonstrate skill development (e.g., presenting practical performance in written form)
exceeded word or time limits.
General
Duration and word limits should be checked carefully. All content to be viewed during the moderation and marking process is included. If students are submitting multimodal evidence, both the duration of video clips and all written content should be considered when determining if assessment conditions have been exceeded.
Students who submit video content should not speed-up the recording of their videos in an attempt to condense more content into the maximum time limit.
Ensure all evidence to be accessed during marking and moderation is embedded within the submission (i.e. embed online videos). External links are not accessed by markers and moderators during the assessment process. 
Sketches and handwritten work must be legible otherwise this may hinder the student’s ability to communicate clearly.
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