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Overview
This subject assessment advice, based on the 2025 assessment cycle, gives an overview of how students performed in their school and external assessments in relation to the learning requirements, assessment design criteria, and performance standards set out in the relevant subject outline. It provides information and advice regarding the assessment types, the application of the performance standards in school and external assessments, and the quality of student performance.
The Subject Renewal program has introduced changes for many subjects in 2025; these changes are detailed in the change log at the front of each subject outline. 
School Assessment
Teachers can improve the moderation process and the online process by:
thoroughly checking that all grades entered in school online are correct
ensuring the uploaded tasks are legible, all facing up (and all the same way), and remove blank pages, student notes
ensuring the uploaded responses have pages the same size and in colour so teacher marking, and comments are clear
ensuring that multi-modal responses are audible, any font size is readable and showing the teacher’s assessment against the performance standards.
Assessment Type 1: Folio
Teachers can elicit more successful responses by:
designing tasks that include both routine and more complex questions and issues that allow effective differentiation of knowledge and understanding, application (especially Ap3) and analysis and evaluation (especially AE2) of economic concepts and models across all grade bands
providing students with a variety of assessment tasks to demonstrate their depth of knowledge and skills, application of economic concepts, models and principles, as well as analysis and evaluation
including opportunities to demonstrate application and analysis and evaluation in every task
designing tasks which reflect the ongoing adjustments being made to the subject outline, including appropriate economic models
ensuring the combination of assessment tasks in AT1 are within the total 4000-word count as stated in the subject outline.
The more successful responses commonly:
demonstrated their deep and broad understanding of economic concepts, principles and models in all tasks and in a variety of contexts
made clear and obvious application of economic concepts, principles and models to real world examples
integrated fully labelled and relevant diagrams at the micro and macro level which were correctly manipulated and changes analysed, in particular the monetarist AD/AS model


generated and manipulated their own accurate and well labelled diagrams rather than rely on ones taken from outside sources
incorporated economic data accurately when applying economic concepts, principles and models. Used the economic data, graphs etc to enhance their answers through the clear application of economic concepts, models and principles to the data, graphs used
analysed economic data in terms of causes of, reasons for and effects of change in relation to the topic/scenario being analysed or evaluated. Went beyond just describing graphs and changes to data by commentating on the trends, median and spread. Insightful conclusions were made based on the data analysis directly related to the Economic Question investigated
had suitable recommendations which flowed logically from their work, were supported by reasoned arguments and articulated their clear understanding of intended and unintended consequences
included correctly labelled diagrams for Analysis and Evaluation and was based on clear application of economic theory and supported by economic data
weighed up the advantages and limitations of policy recommendations with an overall statement about the potential effectiveness
used accurate and appropriate economic language throughout their work.
The less successful responses commonly:
did not address the assessment design criteria in given tasks 
demonstrated limited and often inconsistent understanding across the range of tasks and were unable to go beyond textbook descriptions in their assignments or to show their understanding in a variety of contexts
lacked clear and obvious application of economic concepts, principles and models and unable to link their answer to the appropriate economic concepts or economic models
described economic data rather than applying it to the economic concept being looked at (i.e. changes to graphs described up or down) and lacked reasons for and/or impacts of change. Data was often included but was not applied or analysed in the text
did not include accurate or completed economic models - specifically the monetarist AD/AS model (often missing the LRAS Curve) – or were not referred to or changes analysed.  Often confused microeconomic and macroeconomic models in their answers
demonstrated basic arguments, unsuitable recommendations and did not fully support economic reasoning
lacked Analysis and Evaluation, and were often descriptive of events rather than analysing impacts of change. Very generalised and not focussed on the topic being analysed/evaluated
lacked understanding and analysis of intended and unintended consequences
did not always use accurate or appropriate economic language in their work.
Assessment Type 2: Economic Project
Teachers can elicit more successful responses by:
designing questions or assisting students to design questions that allow opportunities for data analysis as well as assessment of opposing economic perspectives 
designing tasks which reflect the ongoing adjustments to the subject outline
minimising specific scaffolding for students to allow them to show breadth of application, analysis, and evaluation of their topic
ensuring that the Project allows students to demonstrate the required specific features at higher grade levels.


The more successful responses commonly:
had a clear and specific topic to investigate, which allowed for the integration of economic data, concepts and models
included accurate use of economic terminology and definitions through the application to their topic and not just listed in introductions
integrated economic concepts and models throughout their project. Able to apply economic thinking to their topic
accurately incorporated the economic models required when applying economic concepts
consistently integrated economic data/statistics from a wide range of sources in the application, analysis of economic models and concepts and recommendations
analysed and evaluated economic data effectively, including possible causes and effects of change in relation to their topic
integrated fully labelled economic models accurately throughout the project, which were referred to in the text
successfully developed economic reasoning to reach synthesised, well-rounded conclusions and practical or appropriate recommendations with a full analysis of intended and unintended consequences
developed a clear, flowing discussion/argument and integrated economic concepts and principles into their project without having to use words just giving definitions.
The less successful responses commonly:
investigated topics which were too broad, poorly defined or did not cover the topic chosen 
chose a topic that did not allow for in-depth analysis or practical recommendations to be made or were only partially investigated
were often limited in the scope of their answer especially where there was structured scaffolding in place
were very generalised and used textbook descriptions with little application to the topic and were unable to show their understanding of key economic concepts in relation to their topic
had generalised discussions of data rather than the application of data for in-depth analysis without clear links to their topic or economic concepts and/or models (i.e. analysis)
used limited or no economic models. Included models were often incomplete, inaccurate especially the Monetarist AD/AS model (often missing the LRAS curve). Confused the microeconomic and macroeconomic models in their answer
lacked depth of analysis and evaluation especially of the causes and effect of change with some responses just listing consequences of policies, programmes without explaining cause and impact of such changes
lacked recommendations or those given were not supported by economic reasoning or were not practical in a real-world situation
did not use accurate or appropriate economic terminology and were often answered using general knowledge and/or included the use of slang terminology
did not fully understand or explore the impact of intended and unintended consequences 
focussed on a limited range of sources
exceeded the word limit of 2000 words.


External Assessment
Assessment Type 3: Examination
Question 1
(a) This question was well answered. The vast majority of students correctly identified and illustrated a decrease in supply and the resulting rising prices and decreased quantity traded. Better responses explained a supply shock as the cause of the supply decrease.
Teaching emphasis 
This question addresses the following assessment design criteria and content:
A1	Application of economic concepts, principles, and models in a variety of contexts.
A2	Application of communication skills in economic contexts.
AE1	Analysis of a range of data and other information using economic concepts, principles, and models.
Students analyse the interaction between consumers and producers in a market, and the way in which this can be illustrated in demand and supply diagrams. They use supply and demand curves to identify changes that affect equilibrium prices and quantities.
Teaching advice
Teachers are encouraged to ensure students fully label models when answering questions. For questions such as this which require a model to assist an explanation, teachers are reminded to instruct students to explain the cause of the shift in the models curves as well as the impact on price and quantity traded.
(b)(i)	This question was not well answered. Students failed to interpret the meaning of the 1.2. Best responses identified that the value meant a 1% change in price results in a 1.2% change in quantity supplied and that this implies that supply is price elastic. Many responses simply stated elastic and failed to interpret the meaning of the coefficient.
Teaching emphasis 
This question addresses the following assessment design criteria and content:
U1	Understanding of economic concepts, principles, and models.
AE1	Analysis of a range of data and other information using economic concepts, principles, and models.
Students develop an understanding of the concept of price elasticity of supply, including the capacity to interpret the meaning of the coefficient.
Teaching advice
Teachers are reminded to instruct students that questions that require the interpretation of the meaning of a specific value must ensure the answer explains the significance of the specific value.
(b)(ii)	Successful responses were able to explain how the identified factors of ability to store or multiple harvest periods lead to an elastic PES. Poorer responses simply stated the factor.
Teaching emphasis 
This question addresses the following assessment design criteria and content:
A1	Application of economic concepts, principles, and models in a variety of contexts.
A3	Application of economic thinking to construct arguments and make recommendations.
Students develop an understanding of the concept of price elasticity of supply, including an ability to identify the factors contributing to the elasticity of the good, service, or resource.
Teaching advice
Teachers are reminded that justifying requires students to provide reasoned evidence for their answer not just simply statements.
(c)(i)	Many responses correctly identified a price above equilibrium and correctly labelled it as a price floor. The most complete responses identified the impacts on Quantity demanded and Quantity supplied.
Teaching emphasis 
This question addresses the following assessment design criteria and content:
U1	Understanding of economic concepts, principles, and models.
A1	Application of economic concepts, principles, and models in a variety of contexts.
A2	Application of communication skills in economic contexts.
Students analyse and evaluate the intended and unintended consequences of the following government interventions in markets, including consumer and producer surplus and deadweight loss using supply and demand diagrams:
· price floors
Teaching advice
When teaching the economic models for government intervention it is critical to focus on developing students’ capacity to correctly and fully label the models with recognised terms. It is equally fundamental to emphasise the need to clearly identify the intervention and its related impacts. In this case to clearly label a price floor and identify the resulting surplus with Qs and Qd clearly labelled on the quantity axis.
(c)(ii)	Most students could identify the increase in supply resulting from the subsidy, but poor labelling and a lack of identifying the value of the subsidy impacted the quality of some responses. Most students were able to correctly identify the consumer surplus although a number of responses failed to attempt this part of the question.
Teaching emphasis: 
This question addresses the following assessment design criteria and content:
U1	Understanding of economic concepts, principles, and models.
A1	Application of economic concepts, principles, and models in a variety of contexts.
A2	Application of communication skills in economic contexts.
Students analyse and evaluate the intended and unintended consequences of the following government interventions in markets, including consumer and producer surplus and deadweight loss using supply and demand diagrams:
· subsidies
Teaching advice
When teaching the economic models for government intervention it is critical to focus on developing students’ capacity to correctly and fully label the models with recognised terms. It is equally fundamental to emphasise the need to clearly identify the intervention and its related impacts. In this case to clearly label the new supply curve as S+sub, identify the subsidy and the resulting price for both consumers and producers.
(d)	The quality of responses varied across this question. Many responses simply identified outcomes of the two interventions rather than contrasting their effects on consumers and producers. The most effective responses clearly identified that the producer benefited with both interventions with increased price, quantity traded, producer surplus and revenue and that the consumer benefited from the subsidy with lower price and increased quantity traded whereas they were disadvantaged by the price floor with higher prices and less quantity and a reduced consumer surplus.
Teaching emphasis: 
This question addresses the following assessment design criteria and content:
A2	Application of communication skills in economic contexts.
A3	Application of economic thinking to construct arguments and make recommendations.
AE2	Analysis and evaluation of the intended and unintended consequences of economic decisions.
Students analyse and evaluate the intended and unintended consequences of the following government interventions in markets, including consumer and producer surplus and deadweight loss using supply and demand diagrams:
· price floors
· subsidies.
Teaching advice
Students need to be instructed on how to effectively address the requirements of command terms. Compare and contrast requires a response to identify both the similarities and the differences between two or more things. It needs students to construct a detailed account, highlighting how they are alike and how they are different. Assisting students to develop an appropriate style of writing that most effectively addresses the question is important. In this case students may have benefited by making the focus of paragraphs on the producer and consumer rather than the market interventions.
(e)(i)	Most students identified that there was a negative production externality and were able to justify this on the basis that the production process had impacts on individuals not involved in the production of the product via negative environmental impacts identified in the text.
Teaching emphasis: 
This question addresses the following assessment design criteria and content:
U1	Understanding of economic concepts, principles, and models.
A3	Application of economic thinking to construct arguments and make recommendations.
Students develop an understanding of the effects of market failure on consumers, producers, and efficiency, with direct reference to consumer surplus, producer surplus, and deadweight loss (welfare loss) for the market failures of externalities Market failures include:
· externalities — positive and negative, and production and consumption.
(e)(ii)	This question was not answered consistently. Whilst many responses correctly identified the MSC curve to the left of MPC a significant number of students labelled aspects of the model — incorrectly.
Teaching emphasis: 
This question addresses the following assessment design criteria and content:
U1	Understanding of economic concepts, principles, and models.
A1	Application of economic concepts, principles, and models in a variety of contexts.
A2	Application of communication skills in economic contexts.
Students develop an understanding of the effects of market failure on consumers, producers, and efficiency, with direct reference to consumer surplus, producer surplus, and deadweight loss (welfare loss) for the market failures of externalities. Market failures include:
· externalities — positive and negative, and production and consumption
Teaching advice
Teachers are encouraged to ensure students fully label models when answering questions. it is critical with market failure diagrams to focus on developing students’ capacity to label the models with recognised terms. In this case the use of Qopt, Qae or Qefficient would be appropriate to identify the optimal output level. The curves in the model must use MSC, MPC and MSB and MPB.
Question 2
(a)(i)	Most students could identify that the chocolate production market was an Oligopoly with more specific responses referring to the four largest firms controlling 90% of the market.
Teaching emphasis
This question addresses the following assessment design criteria and content:
U1	Understanding of economic concepts, principles, and models.
A1	Application of economic concepts, principles, and models in a variety of contexts.
Students develop an understanding of different market structures. They explore the features, such as level of competition, market concentration, barriers to entry and exit, nature of product, level of innovation, degree of choice and quality, efficiency, and profit levels (including the nature of the demand curves of individual firms) of:
· Oligopolies
Teaching advice
Teacher emphasis throughout the year on the importance of justifying statements is critical. In questions with data better responses will incorporate that into the reasoning. Students should be taught to link their response to the context rather than relying on theoretical points that may or may not be applicable to the situation. Language use is also important with the characteristic most applicable here being the 4 firm concentration ratio.
(a)(ii)	The most effective responses did more than list the positives of the structure for producers explaining how the market structure achieved these outcomes. Students who attained full marks for this question were able to note some of the draw backs of Oligopolies especially for small or potentially new firms. 
Teaching emphasis
This question addresses the following assessment design criteria and content:
A2	Application of communication skills in economic contexts.
A3	Application of economic thinking to construct arguments and make recommendations.
AE2	Analysis and evaluation of the intended and unintended consequences of economic decisions.
Students analyse how market structures meet the needs of producers, using criteria such as price, choice, quality, efficiency, profit, and the use of new technology.
Teaching advice
Students need to be instructed on how to effectively address the requirements of command terms. Assess requires a response to consider a statement or situation via multiple perspectives (or arguments) and then make a judgment about their relative importance or validity. Assisting students to develop an appropriate style of writing that most effectively addresses the question is important. In this case the use of the term assess requires a response to have an answer that is based on reasoned supporting evidence. Teaching of this content should focus on the word ‘how’ in the content description. This requires more than just statements that a market structure does or does not meet the needs of producers but links the characteristics of the market structure to the attainment of these needs.
(b)(i)	Very few responses achieved full marks for this question. Students tended not to explain why the producer surplus would increase. Some answers referred to changes in surplus areas with a gain in area b but a loss in area e but didn’t link this to price increases and quantity decreases. There were a number of responses that confused the term producer surplus with producer revenue.
Teaching emphasis
This question addresses the following assessment design criteria and content:
U1	Understanding of economic concepts, principles, and models.
Students develop an understanding of the effects of market failure on producers with direct reference to producer surplus for the market failure of uncompetitive markets. 
Teaching advice
It is suggested that teachers expose students to a more detailed conceptual understanding of consumer and producer surplus, rather than just area analysis. Many students can identify the areas in a diagram but are unable to explain the meaning of them, or what contributes to a change in them.
(b)(ii) This was well answered. Most students identifying areas c and e.
Teaching emphasis
This question addresses the following assessment design criteria and content:
U1	Understanding of economic concepts, principles, and models.
Students develop an understanding of the effects of market failure on efficiency, with direct reference to deadweight loss (welfare loss) for the market failure of uncompetitive markets. 


Teaching advice
Whilst many students were able to correctly identify the area, it is important that teachers continue to instruct students on why the identified area is a DWL. This was not required in this question but based on student understanding of producer surplus from previous questions it is feared that students may simply have rote learnt the triangular area and would struggle with a question that required them to explain why this area is the DWL.
Question 3
(a) 	Most students were able to identify that there was an increase in the number of close substitutes and thus the PED would increase. Better responses went further to explain how an increase in the number of substitutes would increase the responsiveness of milk chocolate demand to changes in price.
Teaching emphasis
This question addresses the following assessment design criteria and content.
A1	Application of economic concepts, principles, and models in a variety of contexts.
A2	Application of communication skills in economic contexts.
Students develop an understanding of the concept of price elasticity of demand, including an ability to identify the factors contributing to the elasticity of the good.
(b)(i)	Many students simply identified the Nash equilibrium when answering this question. Those responses that received full marks were able to link the definition of Nash Equilibrium to the payoff strategies to identify why it was not the Nash Equilibrium point. There were a lot of responses that failed to reference the payoff matrix.
Teaching emphasis
This question addresses the following assessment design criteria and content:
U1	Understanding of economic concepts, principles, and models.
AE1	Analysis of a range of data and other information using economic concepts, principles, and models.
Students develop an understanding of the duopoly market structure through a basic study of game theory. Game theory is a way of understanding how people interact based on their actions, motives, and beliefs about what others will do and the actions available to them. They solve simple 2 × 2 games and explore and understand the concepts of payoff, preferences and Nash equilibrium.
Teaching advice
This question suggests that teachers need students to be more familiar and precise with the use of identified terminology including Nash Equilibrium. Having students develop their capacity to not just identify is required to demonstrate understanding. It is also important that teachers realise that the study of duopoly behaviour requires students to understand why payoffs change with changes in strategies. 
(b)(ii) The best responses did more than define interdependence but clearly used the data in the payoff matrix to show it.
Teaching emphasis 
This question addresses the following assessment design criteria and content:
A1	Application of economic concepts, principles, and models in a variety of contexts.
A2	Application of communication skills in economic contexts.
Students develop an understanding of the duopoly market structure through a basic study of game theory. Game theory is a way of understanding how people interact based on their actions, motives, and beliefs about what others will do and the actions available to them
(c)	Most students could identify the needs of consumers but there was a tendency for many responses to make statements rather than explaining how the market structure impacted on consumer needs. The most effective responses provided a balanced assessment identifying both positive impacts including the potential for quality products and innovation and negative impacts such as possible higher prices, less choice of supplier.
Teaching emphasis
This question addresses the following assessment design criteria and content:
A2	Application of communication skills in economic contexts.
A3	Application of economic thinking to construct arguments and make recommendations.
AE2	Analysis and evaluation of the intended and unintended consequences of economic decisions.
Students analyse how market structures meet the needs of consumers using criteria such as price, choice, quality, efficiency, profit, and the use of new technology.
Teaching advice
Students need to be instructed on how to effectively address the requirements of command terms. Evaluate requires a response to make an appraisal by weighing up the strengths and limitations. Assisting students to develop an appropriate style of writing that most effectively addresses the command term is important. In this case the use of the term evaluate requires a response to have an answer that is based on balanced reasoning. Teaching of this content should focus on the word ‘how’ in the content description. This requires more than just statements that a market structure does or does not meet the needs of consumers but links the characteristics of the market structure to the attainment or non-attainment of these needs.
Question 4
(a)(i)	Successful responses identified a method for calculating GDP (expenditure, income or production) and also gave a brief description, as required by the command term ‘outline’. Less successful responses only identified a measurement method.
Teaching emphasis 
This question addresses the following assessment design criteria and content.:
U1	Understanding of economic concepts, principles, and models.
Students develop an understanding of macroeconomic objectives and their measurement. This should include the objectives’ meanings, the interrelationship of each objective, the factors impacting their attainment, and the limitations of their indicators as a measure.
economic growth — the percentage change in real gross domestic product (RGDP).
Teaching advice
Students need to be instructed on how to effectively address the requirements of command terms. Outline requires that a brief account or summary be provided.
(a)(ii) The majority of students were able to explain a valid limitation of GDP as a measure of economic growth. More popular responses referred to GDP not including unpaid work and its inability to measure parallel markets. A significant portion of poorer responses focused on GDP’s limitations as a measure of economic wellbeing, which was not an appropriate response given the question’s explicit focus on economic growth.
Teaching emphasis
This question addresses the following assessment design criteria and content:
U1	Understanding of economic concepts, principles, and models.
Students develop an understanding of macroeconomic objectives and their measurement. This should include the limitations of their indicators as a measure:
economic growth — the percentage change in real gross domestic product (RGDP).
Teaching advice
It is important for teachers to emphasise the difference between the limitations of RGDP as a measure of economic growth and its limitations as a measure of living standards. Students need to be more clearly instructed on ascertaining the specific requirements of a question ensuring they are clearly able to identify and understand the economic specific terminology within the question. In this instance “as a measure of economic growth”

(b)	Data was generally used very well in this question, with most students identifying that economic growth had slowed but remained positive. Stronger responses were able to explain that slowing growth indicated a downturn but not a recession as growth remained positive. Some students conflated a recession with a trough, incorrectly arguing that it could not be a recession because growth has not yet reached its low point.
Teaching emphasis
This question addresses the following assessment design criteria and content:
U1	Understanding of economic concepts, principles, and models.
AE1	Analysis of a range of data and other information using economic concepts, principles, and models.
Students apply their understanding of a range of leading, lagging, and coincident indicators such as the unemployment rate, inflation rate, economic growth rate, retail sales, new motor vehicle registrations, consumer confidence, business investment intentions, building approvals, and inventory levels to determine the phase of the business cycle for an economy.
Teaching advice
It is important for teachers to emphasise the difference between a recession and a trough and not allow students to use these terms interchangeably.
(c)(i)	This question was one of the most poorly answered questions in the examination. The question explicitly asks for the sector that negatively contributed to rGDP growth, but the majority of responses referred to the expenditure flow coming from that sector.
Teaching emphasis 
This question addresses the following assessment design criteria and content:
U1	Understanding of economic concepts, principles, and models.
A1	Application of economic concepts, principles, and models in a variety of contexts.

Students use the five-sector, circular-flow model to understand the relationship between different sectors of the economy. Students analyse the effect of leakages and injections on the equilibrium level of income and expenditure in an economy.
Teaching advice
Responses to this question suggest that teachers need students to be more familiar and precise with the use of identified terminology within the question. In this case the term sector which refers to households, firms, government or overseas. 
(c)(ii)	Successful responses explained that rGDP growth is driven by all sectors of the economy, not just the household sector. They used data about positive growth in other sectors (most commonly the Government or External sectors) to justify why rGDP growth remained positive. The best responses referenced specific figures from the graph.
Teaching emphasis
This question addresses the following assessment design criteria and content:
U1	Understanding of economic concepts, principles, and models.
A3	Application of economic thinking to construct arguments and make recommendations.
[bookmark: _Hlk218173621]Students develop an understanding of macroeconomic objectives and their measurement. This should include the factors impacting their attainment. Students learn to identify and interpret trends in data and analyse the potential causes and impacts of these. 
Teaching advice
Responses to this question suggest that teachers need to further emphasise that responses to the command term analyse, should incorporate data where it is available in the stimulus.


(d)(i)	Most students correctly identified that there was a positive or direct correlation. A growing number of responses used this terminology, rather than describing the relationship. Some students incorrectly used the negative direction of the data as evidence of a negative relationship.
Teaching emphasis
This question addresses the following assessment design criteria and content:
U1	Understanding of economic concepts, principles, and models.
AE1	Analysis of a range of data and other information using economic concepts, principles, and models.
Students analyse data, identify patterns and propose decisions, based on data contained in tables and graphs.
Teaching advice
Teachers are reminded that the command term state only requires students to give a specific name or value. Students should be instructed to use specific terminology especially when referring to relationships. In terms of stating relationships the most appropriate terms are inverse, negative or indirect, or positive or direct.
(d)(ii) The majority of students understood that the R2 coefficient represented the strength of the relationship between rGDP and consumer confidence. Effective responses showed a specific understanding of the 51.3 and noted it showed a weak to moderate relationship between rGDP and consumer confidence. Poorer responses made no reference to what the value implied as a strength of relationship or identified this as a strong relationship. Another common mistake was to mis-identify the dependent variable (which is on the y-axis) and instead make an erroneous claim about how variations in rGDP affected consumer confidence.
Teaching emphasis
This question addresses the following assessment design criteria and content.
U1	Understanding of economic concepts, principles, and models.
A1	Application of economic concepts, principles, and models in a variety of contexts.
A2	Application of communication skills in economic contexts.
Students develop a basic understanding of how to interpret linear regressions as an introduction to economic modelling. (Note: students should be able to interpret and apply the meanings of R and R2; however, they are not required to calculate the correlation coefficient R, the coefficient of determination (R2), or linear equations.)
Teaching advice
Teachers are reminded of the importance of ensuring students can distinguish between the dependent and independent variables. As noted, a common mistake was to mis-identify the dependent variable (which is on the y-axis), Ensuring students are exposed to data sets in visual form is critical for developing this skill. Whilst specific terminology relating to R2 is important understanding must be applied in context. Anytime a specific value is required to be explained or interpreted students must refer directly to that value.
(d)(iii) Almost all students successfully identified that falling consumer confidence would result in lower AD. Better responses explained how falling consumer confidence would lead to lower consumption, and in turn lower AD since consumption is a component. The vast majority of responses correctly drew a decrease in AD on the diagram but a number of these failed to label the new curve and thus were not awarded full marks.
Teaching emphasis
This question addresses the following assessment design criteria and content.
U1	Understanding of economic concepts, principles, and models.
A1	Application of economic concepts, principles, and models in a variety of contexts.
A2	Application of communication skills in economic contexts.
Students analyse the potential cause and effect of changes in aggregate demand (AD) and long run and short run aggregate supply (LRAS, SRAS) in the Monetarist AD–AS model. They evaluate the impact of these changes against the macroeconomic objectives in both the short run and long run.
Teaching advice
Students need to be instructed to provide reasoning for questions that use the terms “explain how” or “explain why”. Simply stating that it increases or decreases, another variable is not sufficient for explanation. The command term explain requires students to give a detailed account including reasons or causes. In formative school assessment ensuring students are awarded full marks for these questions only when appropriate reasoning is provided would help reinforce this requirement in examinations.
(e)(i)	Many students did not receive full marks for this question. The question required students to identify two ways the government could influence the economy in the circular flow model; government spending as an injection and taxation as a leakage. Stronger responses gave a thorough explanation of how each of these government interventions could be used to avoid a recession, often by explaining their impact on aggregate demand or total expenditure. Weaker responses tended to be either; vague simply asserting that there would be an impact or focused only on injections. Many responses did not make use of the terminology specific to the circular flow of income model. Common student misconceptions included characterising consumption as an injection and confusing government spending and investment flows.
Teaching emphasis
This question addresses the following assessment design criteria and content.
U1	Understanding of economic concepts, principles, and models.
[bookmark: _Hlk218175032]A1	Application of economic concepts, principles, and models in a variety of contexts.
A2	Application of communication skills in economic contexts.
A3	Application of economic thinking to construct arguments and make recommendations.
Students use the five-sector, circular-flow model to understand the relationship between different sectors of the economy. Students analyse the effect of leakages and injections on the equilibrium level of income and expenditure in an economy. 
Students explore the demand management policies that governments use to meet macroeconomic objectives in different phases of the business cycle. They evaluate the intended and unintended consequences of these policies against macroeconomic objectives and the business cycle
Teaching advice
Teachers are encouraged to explore this model in more detail and focus on how it can be applied to other aspects of the macroeconomic content, particularly demand side policies and the impacts of the external (overseas) sector. Placing emphasis on the terminology specific to the model is strongly encouraged in this question the terms leakages and injections.
(e)(ii)	Many students failed to attempt this question and whilst those who did showed some understanding of marginal propensity to consume and of the expenditure multiplier, only a small proportion of students were able to successfully explain the link between the two. The best responses clearly explained how a lower MPC resulted in less additional consumption spending in the event of expansionary fiscal policy and thus a reduced impact of the policy on economic activity. Poorer responses lacked this explanation and an ability to link the concepts of mpc, the multiplier, and fiscal policy.
Teaching emphasis
This question addresses the following assessment design criteria and content.
U1	Understanding of economic concepts, principles, and models.
A2	Application of communication skills in economic contexts.
A3	Application of economic thinking to construct arguments and make recommendations.
AE2	Analysis and evaluation of the intended and unintended consequences of economic decisions.
[bookmark: _Hlk218179844]Students use the five-sector, circular-flow model to understand the relationship between different sectors of the economy. Students analyse the effect of leakages and injections on the equilibrium level of income and expenditure in an economy. They evaluate the significance and impact of the expenditure multiplier, including the significance of the marginal propensity to consume (mpc).
Students evaluate which demand management policies are most effective in managing the economy.
Teaching advice
Students are not required to know the formula of the expenditure multiplier (multiplier =  ) but it would appear to be the most effective way for students to develop a comprehensive understanding of the significance of mpc. Teachers should also note that students continue to struggle to link multiple economic concepts within an answer and that providing opportunities for students to develop an appropriate style of writing that most effectively addresses the nature of these questions is important.
Question 5
(a) 	This question was generally well done, with students identifying that there was cost-push inflation and justifying this with reference to rising costs of production due to higher electricity prices and wages. A small minority took an alternative approach of demand-pull inflation, justified by wages rising; this was also accepted. 
Teaching emphasis 
This question addresses the following assessment design criteria and content:
U1	Understanding of economic concepts, principles, and models.
AE1	Analysis of a range of data and other information using economic concepts, principles, and models.
Students analyse data, identify patterns and propose decisions, based on data contained in tables and graphs.
Students develop an understanding of macroeconomic objectives and their measurement. This should include the objectives’ meanings, the interrelationship of each objective, the factors impacting their attainment. Students learn to identify and interpret trends in data and analyse the potential causes and impacts of these. The macroeconomic objectives are:
price stability — inflation rate measured by the percentage change in the consumer price index (CPI)
Teaching advice
Teachers are reminded that the command term justify requires students to both identify and then provide valid reasons or evidence to support an answer or conclusion. Encouraging students to develop a writing style that does this would enhance the quality and clarity of responses to these questions. In terms of data analysis, reinforcing to students that annual growth figures that are positive show an increase in the particular variable. A surprising number of students mis-read the data in this question to claim that productivity had fallen, when in fact it was productivity growth that had declined (but remained positive, so productivity still rose). 
(b) 	Most students completed the diagram consistent with their answer to 5.a) and were fully awarded. Some students continued to not gain marks for failing to label the new price level a requirement of the question given the need to illustrate inflation. A minority of student responses moved multiple curves, suggesting a limited understanding of how to model different types of inflation.
Teaching emphasis
This question addresses the following assessment design criteria and content:
U1	Understanding of economic concepts, principles, and models.
AE1	Analysis of a range of data and other information using economic concepts, principles, and models.
Students develop an understanding of macroeconomic objectives and their measurement. This should include the objectives’ meanings, the interrelationship of each objective, the factors impacting their attainment. Students learn to identify and interpret trends in data and analyse the potential causes and impacts of these. The macroeconomic objectives are:
price stability — inflation rate measured by the percentage change in the consumer price index (CPI)
Students analyse the potential cause and effect of changes in aggregate demand (AD) and long run and short run aggregate supply (LRAS, SRAS) in the Monetarist AD–AS model. They evaluate the impact of these changes against the macroeconomic objectives in both the short run and long run.
Students analyse the Monetarist AD–AS model (including both short-run and long-run aggregate supply curves) to identify equilibrium in the model and determine output and price level.
Teaching advice
It is again suggested that greater emphasis be placed on ensuring students fully label models so that they are effective in communicating the requirements of the question. It is essential that the impact being asked to be illustrated is clearly identified in the completed model.
(c) 	The quality of responses to this question varied significantly. While most students identified that high inflation would lower real wages / real income / purchasing power, many did not follow the command term to ‘explain’ why this lowers living standards. Stronger responses linked falling real wages to fewer goods and services being purchased, and thus fewer needs and wants satisfied which would lower living standards. 
Teaching emphasis 
This question addresses the following assessment design criteria and content:
U1	Understanding of economic concepts, principles, and models.
A1	Application of economic concepts, principles, and models in a variety of contexts.
A3	Application of economic thinking to construct arguments and make recommendations.
Students analyse data, identify patterns and propose decisions, based on data contained in tables and graphs.
Teaching advice
Teachers are reminded that the command term explain requires students to give a detailed account including reasons or causes. In formative school assessment ensuring students are awarded full marks for these questions only when appropriate reasoning is provided would help reinforce this requirement in examinations. In this question poorer responses simply stated lower real wages lowers living standards. Teachers should provide opportunities for students to explain the ‘whys’ in processes so that explanation becomes more reasoned.
(d)(i)	A large number of students were able to correctly illustrate a change in both curves as required by the question. It was however common for the diagram axes to not be appropriately labelled for an exchange rate diagram. 
Teaching emphasis
This question addresses the following assessment design criteria and content:
U1	Understanding of economic concepts, principles, and models.
A2	Application of communication skills in economic contexts.
Students analyse the causes and impact of changes in the exchange rate, in a floating exchange rate system, on the macroeconomic objectives, and on demand and supply management policies.
Teaching advice
Teachers should ensure that students can fully label models and have an understanding of the correct labels for axis. Whilst many diagrams provide labels already for students this is not a requirement, and students are expected to have an understanding of the models which includes how they are constructed and what each axis represents. In the case of exchange rate models, the y-axis should be labelled ‘Exchange Rate’, ‘Price of Country M dollars’, ‘Country M dollars per foreign currency’ or similar, but not ‘Price’.
(d)(ii)	Generally, this question was answered poorly and, in several cases, left blank, even where (d)(i) had been answered. More successful responses identified that higher inflation lowered international competitiveness of exports due to higher prices, resulting in fewer exports or it reduced foreigner’s desire to undertake FDI or portfolio investment in Country M. These responses also clearly explained why these identified factors impacted on demand for the currency. 


Teaching emphasis
This question addresses the following assessment design criteria and content:
U1	Understanding of economic concepts, principles, and models.
A1	Application of economic concepts, principles, and models in a variety of contexts.
A3	Application of economic thinking to construct arguments and make recommendations.
Students analyse the causes and impact of changes in the exchange rate, in a floating exchange rate system, on the macroeconomic objectives, and on demand and supply management policies.
Teaching advice
The significant challenges posed by this question suggest that additional time should be devoted to teaching this aspect of the course. Many students lacked the ability to justify and provide valid reasons for the changes in the exchange rate. The number of students who had been able to correctly identify the movement of the curves in part (i) but not be able to explain why the curves have shifted, reinforces the need for teachers to focus on causes of changes in the exchange rate as well as the impacts of these changes. It is not sufficient for students to simply be able to use the model to show an appreciation or a depreciation.
(e)	The majority of students successfully identified two ways higher interest rates could affect consumption and thus AD. Most common answers included the impact on higher savings and reduced disposable income for those with debt. Poorer responses simply stated ways and did not follow the command term ‘explain’ or they identified reasons why investment or net exports would be changed by interest rates rather than the clear focus of consumption in the question.
Teaching emphasis
This question addresses the following assessment design criteria and content:
U1	Understanding of economic concepts, principles, and models.
A1	Application of economic concepts, principles, and models in a variety of contexts.
A3	Application of economic thinking to construct arguments and make recommendations.
Students explore the demand management policies that central banks use to meet macroeconomic objectives in different phases of the business cycle. They evaluate the intended and unintended consequences of these policies against macroeconomic objectives and the business cycle. Students evaluate which demand and supply management policies are most effective in managing the economy.
Teaching advice
Teachers are encouraged to develop students conceptual understanding of how monetary policy impacts multiple channels and thus AD in multiple ways. It appears that many students continue to lack the ability to provide reasoning for impacts of changes and instead go directly from change to impact missing the reasoning in between.
(f)	This question appeared to be difficult for many students with a high number of blank responses. Stronger responses were able to explain that contractionary monetary policy aimed to reduce aggregate demand in the economy. This, in turn, would lower inflationary pressures helping to achieve the price stability objective, but less economic activity would lead to fewer jobs harming the full employment objective. 
Teaching emphasis
This question addresses the following assessment design criteria and content:
A1	Application of economic concepts, principles, and models in a variety of contexts.
A3	Application of economic thinking to construct arguments and make recommendations.
AE2	Analysis and evaluation of the intended and unintended consequences of economic decisions.
Students explore the demand management policies that central banks use to meet macroeconomic objectives in different phases of the business cycle. They evaluate the intended and unintended consequences of these policies against macroeconomic objectives and the business cycle. Students evaluate which demand and supply management policies are most effective in managing the economy.
Students analyse the potential cause and effect of changes in aggregate demand (AD) and long run and short run aggregate supply (LRAS, SRAS) in the Monetarist AD–AS model. They evaluate the impact of these changes against the macroeconomic objectives in both the short run and long run.
Teaching advice
The lack of detail in responses to this question exposes the need for greater emphasis on evaluating the effectiveness of demand side policies which includes, the conflicts they may create between the attainment of objectives. The logic of response structure also needs to be emphasised starting with how the policy impacts AD and then explaining how this creates a conflict. This question also shows that students need to be exposed more frequently to questions that link multiple concepts. 
(g)	Many students struggled to formulate a suitable supply-side policy. Only a minority of responses linked the policy discussion to the stimulus material, such as by considering ways to lower electricity prices, halt rising wages or improve productivity. While this wasn’t strictly required, it did usually lead to much stronger evaluations. In general, students who evaluated market-based policies (such as labour market reforms, privatisation of public utilities, or trade liberalisation) were better able to link their response to the goal of reducing high inflation. Weaker responses commonly discussed very general policies to reduce production costs, such as price controls or generic subsidies, or proposed demand-management policies. 
Teaching emphasis 
This question addresses the following assessment design criteria and content:
A1	Application of economic concepts, principles, and models in a variety of contexts.
A3	Application of economic thinking to construct arguments and make recommendations.
AE1	Analysis of a range of data and other information using economic concepts, principles, and models.
AE2	Analysis and evaluation of the intended and unintended consequences of economic decisions.
Students develop an understanding of a range of qualitative and quantitative economic data. They use data to understand economic activity, and the behaviour of people, businesses, markets, and governments.
Students analyse data, identify patterns and propose decisions, based on data contained in tables and graphs. They explore the difference between causality and correlation.
Students explore supply management policies that governments use to meet macroeconomic objectives in different phases of the business cycle. They evaluate the intended and unintended consequences of these policies against macroeconomic objectives and the business cycle. Students evaluate which demand and supply management policies are most effective in managing the economy.
Teaching advice
The evaluation of demand and supply management policies is a critical element of the macroeconomic section of the course and the lack of specifics in many responses suggests that supply management policies have not been understood well by students. Distinguishing between interventionist and market-based supply side policies appears to require greater emphasis in teaching and students must be taught that the command term ‘evaluate’ requires them to make an appraisal by weighing up the strengths and limitations. Teachers must ensure students know that they need to have an overall answer. It is also important that students realise that evaluation requires both strengths and limitations to be addressed, in this particular question response’s that evaluated interventionist should have had an explanation of the short-term inflationary effect due to higher aggregate demand. This question also reinforces the need to expose students to more context specific evaluative question, encouraging them to evaluate the effectiveness of policies in terms of a scenario where some theoretical points of evaluation may not be applicable or relevant.


Overall advice to teachers
The following points emphasise common focus areas to ensure more effective outcomes for students:
Ensuring all models/diagrams are fully, and correctly labelled.
Ensuring students understand the requirements of specific command terms, especially explain, justify, and evaluate.
Ensuring that economic terminology is precisely learnt and applied.
Ensuring that students incorporate appropriate presented data into responses, especially analysis, evaluation and explanation questions.
Ensuring students have a logical structure to responses that directly addresses the question requirements and provides appropriate reasoning where explanation is necessary. 
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