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Overview
This subject assessment advice, based on the 2025 assessment cycle, gives an overview of how students performed in their school and external assessments in relation to the learning requirements, assessment design criteria, and performance standards set out in the relevant subject outline. It provides information and advice regarding the assessment types, the application of the performance standards in school and external assessments, and the quality of student performance.
1. The Subject Renewal program has introduced changes for many subjects in 2025; these changes are detailed in the change log at the front of each subject outline. 
School Assessment
Teachers can improve the moderation process and the online process by:
thoroughly checking that all grades entered in Schools Online are correct
thoroughly checking that all files have been uploaded correctly
thoroughly checking that all assessment tasks have been labelled correctly
ensuring the uploaded responses are legible and interactions and oral presentations are audible.
Assessment Type 1: Folio
The folio must contain three tasks, one of each of the following:
Interaction
Text analysis
Text production.
Interaction
The interaction is to be 5–7 minutes in length. 
The choice of topics is determined by the teacher; however, in order to ensure that students are provided with a variety of opportunities to show the breadth and depth of their linguistic capabilities over the year, questions asked should differ substantially from topics covered in the personal section of the externally assessed oral exam. 
While students are expected to prepare for the task, it should not consist of predetermined questions requiring memorised responses; instead, the prepared task should allow for spontaneous, unscripted answers rather than all rehearsed replies to enable students to meet address the performance standards to the highest level they can.
Teachers can elicit more successful responses by:
ensuring the task design allows students maximum opportunities to show their ability to interact. If the student gives a monologue presentation, there should be sufficient questions and answers following the presentation to allow students to demonstrate sustained interaction, depth, and complexity
individualising questions for each student rather than giving all students the same questions
relating follow up questions to information the student has provided rather than following a predetermined list of questions, to allow for spontaneous answers.
The more successful responses commonly:
engaged naturally in the conversation
had the opportunity to give information and opinions on topics that did not mimic the oral exam
had an opportunity for ‘back and forth’ interaction
elaborated on questions in depth to express and give opinions
demonstrated interest and enthusiasm in the conversation
responded with clear pronunciation and intonation that enhanced communication
used a variety of communication strategies to maintain the communication
used accurate grammar with correct affixation
used a wide range of cohesive devices effectively to elaborate their responses
included a variety of linguistic structures when responding.
The less successful responses commonly:
followed a scripted pre-prepared set of questions rather than following the natural flow of a conversation
included long periods to process questions and formulate answers
were not able to express what they were thinking in a coherent way
used very basic vocabulary and very few linguistic structures in their responses
included frequent errors in word choice, word order, and affixation
did not respond to follow up questions or elaborate beyond scripted answers.
Text Analysis
Students analyse a text in Indonesian. This could be a written or spoken text. Questions relating to interpretation as well as language analysis must be included. 
Text analysis tasks need to provide the opportunity for students to reflect on their own learning as well as linguistic and stylistic features as stated in the assessment design criteria.
Teachers can elicit more successful responses by:
ensuring that questions about the text include questions about the language used, the text type, and the purpose of the text to assess all the specific features of Interpretation and Reflection 
if using past exams, checking carefully that the questions cover all the specific features required. In an exam, these are covered throughout the assessment type and may not all be covered in Section 1 or Section 2.  
The more successful responses commonly:
were able to discuss text types, the purpose of the texts, and the style of language used in the texts
showed ability to comment on language and its link to culture through discussion on beliefs, ideas, and practices
used language examples and evidence from the text to support their findings
demonstrated depth and breadth in their interpretation of meaning in texts by explaining both obvious and more subtle information.
The less successful responses commonly:
did not show understanding of the text and relied heavily on key words and visual clues to interpret the context
did not include analysis of language in texts 
did not use evidence from the text as examples to support their findings.


Text Production
The text production is a written text in Indonesian. The text type, topic, and length of the text production are chosen by the teacher and can be negotiated with the student. The text can be handwritten or typed.
While tools such as generative AI and translators can support language learning, they must be acknowledged and referenced appropriately, as with any other source. According to SACE guidelines, students must ensure all submitted work is their own and clearly indicate any use of AI tools. This includes the name of the tool, the prompts used, and any AI-generated output so the originality of their work can be verified. Proper referencing of AI and other sources aligns with SACE’s academic integrity requirements.
Teachers can elicit more successful responses by:
allowing students to be creative within the text production topic and text type.
The more successful responses commonly:
adhered to the text type through structures and conventions used
structured the piece logically and coherently 
explored more complex linguistic devices (and with accuracy) to express what they wanted to say, using the passive voice (ke-an, pe-an) to create a more Indonesian style of writing instead of relying on direct ‘from English’ ways of expressing themselves
clearly demonstrated the purpose and audience to engage the reader (which was also made clear through the task design)
used a variety of sophisticated cohesive structures to link ideas
used a variety of vocabulary.
The less successful responses commonly:
used inappropriate terms of address, e.g. saya in a diary, kamu in an article 
lacked depth in ideas
included many grammatical errors, including tense, spelling, and particle errors (e.g. confused noun-adjective or noun-possessive pronoun sentence structure)
confused nouns and verbs, e.g. penelitian/meneliti, pemain/bermain
modelled sentences on English structures
lacked cohesion within paragraphs, or had long run-on sentences where meaning was lost
relied heavily on online translators and meaning was unclear due to incorrect word choice
included grammar that was not used appropriately and naturally.
Assessment Type 2: In-depth Study
The In-depth Study must include:
oral presentation in Indonesian 
written or multimodal Response in Indonesian
English Reflection.
Each task must differ in context, purpose and audience. Interesting topics in 2025 included Horror movie culture, Si Pitung, attitudes towards caring for the elderly, homelessness, slang and the impact of social media on food culture.
Teachers can elicit more successful responses by:
reminding students that any use of AI tools, dictionaries, or translators must be acknowledged and referenced in line with SACE academic integrity requirements.
encouraging students to choose topics that allow them to use language consistent with vocabulary and grammar learnt at the SACE level


encouraging students to choose topics they are interested in
encouraging students to investigate engaging subtopics within the main topic of research.
Oral Presentation in Indonesian
The oral presentation in Indonesian is 3–5 minutes long.
The more successful responses commonly:
clearly demonstrated effective communication and a level of fluency appropriate to Stage 2 
discussed the chosen topic in depth, using current statistics, interesting information, and current issues related to the topic
demonstrated a deep understanding of the researched topic
were well structured in their presentation of the topic
included an extensive range of complex grammatical structures from the prescribed list as detailed in the subject outline
were presented fluently, with very good pronunciation and intonation
demonstrated clear and accurate pronunciation of more sophisticated vocabulary specific to the topic
discussed interesting topics related to the main topic of investigation
used correct vocabulary related to their chosen topic.
The less successful responses commonly:
focussed on personal opinions about topics rather than demonstrating research on the topic. 
provided basic and well-known information on the chosen topic
presented with pronunciation and intonation errors which impeded meaning
used unfamiliar or ‘difficult’ words indicating a lack of understanding of their meaning, which sometimes led to pronunciation and intonation errors
exceeded or did not sustain the 3–5-minute time limit
presented with frequent pauses
used incorrect words related to their chosen topic.
Written or Multimodal Response in Indonesian
The written or multimodal response in Indonesian has a maximum of 600 words or multimodal equivalent.
Teachers can elicit more successful responses by:
encouraging students to include more depth of ideas in their written response
[bookmark: _Hlk218508917]ensuring that multimodal submissions are a combination of two or more communication modes. Each mode must provide new and distinct information and must contribute evidence of achievement against the performance standards
encouraging students to provide evidence of preparation and planning beyond a mandatory reference list to allow them the opportunity to demonstrate evidence of achievement in the higher-grade bands
encouraging students to compare information from a variety of sources
individualising each student’s task with an interesting and relevant context, purpose, and audience to allow for a wide range of research and perspectives on their chosen issue.
The more successful responses commonly:
showed evidence of preparation through annotated source notes, vocabulary lists, observations and not merely a bibliography
included in-depth information on their chosen topic in the written response
included an extensive range of complex grammatical structures
used a range of cohesive devices to link ideas
wrote with excellent control of language
explored the chosen in-depth study topic in a different context and text type, so that information could be shared differently to the oral presentation
included interesting information and depth of ideas about the chosen topic
adhered to the text type.
The less successful responses commonly:
discussed personal opinions about the topic with little research shared on the topic
included little information relevant to the chosen topic
did not write with accuracy
did not include a variety of grammatical structures
did not include a variety of cohesive structures to link ideas
were very similar, or in some cases the same, in content and context to the oral presentation in Indonesian
expressed information about their chosen in-depth study topic in a very simple way and lacked in depth and breadth
did not follow a clearly designed structure or follow text type conventions
exceeded the word or multimodal equivalent limit.
English Reflection
The English reflection is a maximum of 600 words in written form or an oral presentation of 5–7 minutes.
Teachers can elicit more successful responses by:
encouraging students to reflect on their own culture as a result of learning about aspects of Indonesian culture.
The more successful responses commonly:
reflected critically on how cultures, values, and beliefs were represented in texts
made connections between their own cultural backgrounds, values, and practices as explored through the texts used
critically analysed texts and drew comparisons or differences between cultures
reflected on a current issue associated with their chosen topic
showed depth of reflection of own practices, and impact of the study was evident and thoughtful
discussed changes regarding cultural understanding.
The less successful responses commonly:
based their reflection on the content of what they had learnt through the chosen topic
described their own values, without making connections with those represented in texts
discussed content researched about their chosen topic rather than reflected on cultures and values within their chosen topic
reflected mainly on their own learning and the research process rather than on cultures and values
exceeded the 600 word or 5–7-minute time limit
showed limited reflection of own practices and impact of the study.
External Assessment
Assessment Type 3: Examination
Students’ results were spread over a wide grade range, indicating a range of abilities. Overall results demonstrated a sound knowledge of Indonesian knowledge and understanding at the SACE continuers level.
Section 1: Listening and Responding
Question 1
(a)	The more successful responses commonly:
 correctly identified that the intended audience is Muslims who are fasting in Australia. 
The less successful responses commonly:
 did not include that it was for those fasting. 
(b)	The more successful responses commonly:
were able to identify at least three pieces of advice given in the text.  For example, consult your doctor to ensure you don’t have any pre-existing medical conditions and drink plenty of water during sahur and breaking fast, so you don’t become dehydrated.
The less successful responses commonly:
 identified 1 or 2 points of advice.
Question 2
(a) Teachers should remind students to read each question carefully, respond directly to what is being asked, and use comparative language to highlight differing perspectives.
The more successful responses commonly:
were able to contrast the two opinions well, identifying four or more contrasting experiences with technology. For example, Lina’s father wants to meet Aunty Ani and her Australian husband to practise their English while Lina would rather stay at home to use an application on her phone to chat with people overseas who want to learn English.
The less successful responses commonly:
struggled to compare opinions
guessed answers from general knowledge and could not back these up with examples from the text 
provided some written information from the text without comparison of opinions. 
(b) There was a variety of ways in which students thought about the relationship between Lina and her father.
The more successful responses commonly:
identified and provided substantial justification for the relationship between Lina and her father
saw the interaction as a sharing of differences based on common understanding, care and respect
supported their opinions with four or more pieces of evidence
were able to support their answer with evidence from the text.
The less successful responses commonly:
misinterpreted the conversation as an argument and a clash of generations, so they identified the relationship as weak
generally gave one or two pieces of evidence instead of four.

Section 2: Reading and Responding
Question 3
(a) The more successful responses commonly:
identified and provided a comprehensive justification of how the Minister of culture emphasises the issue. For example, they highlight that batik patterns, gamelan tune, traditional dances, and puppetry reflect the values of togetherness, cooperation, and respect for diversity and noted the significant drop in public interest in traditional arts since 2018 (by 10%).
The less successful responses commonly:
struggled to identify four points and repeated that it was valuable
confused the meaning of vocabulary, for example: ‘beragaman’ was often confused as religion. 
(b) The more successful responses commonly:
identified 2 or more similar shared outcome aims from National Cultural Week and the Awards for Cultural Heritage Appreciation. For example, they both aim to promote and preserve cultural heritage
focused specifically on outcomes for the two events in the questions 
synthesized these rather than repeating information from Question (a).
The less successful responses commonly:
stated the main idea of preserving Indonesian arts without many supporting key ideas
were only able to identify one clear common aim of these two institutions. 
(c)	The most successful responses commonly:
translated the literal meaning of this sentence and expressed how it related to Indonesian culture, and what it meant for society.
The less successful responses commonly:
 partially translated the phrase without explaining its use in the context.
(d)	The more successful responses commonly:
were able to answer the question in Indonesian without mostly copying phrases from the text
identified key ideas such as involving youth, and the need for creativity and innovation
were written in Indonesian with a level of grammatical accuracy where errors did not impede meaning.
The less successful responses commonly:
copied phrases directly out of the text to answer the question 
identified an idea which may loosely relate to both Dr Budi Santoso and Professor Rahmawati
was answered with text that was copied from the stimulus text.
Section 3: Writing in Indonesian
General advice
Teachers are encouraged to remind students.
to include appropriate text features for the specified text type such as titles 
that appropriate paragraphing, and punctuation is also important for some text types. 
that a creative narrative needs to have a clear flow to satisfy the 'Ideas' Performance Standard, and have a clear beginning, middle and end. 
Option 1 required students to write a review about a new movie or popular television program which stars their favourite actor. 
This was a popular choice for students who had studied film as a topic during their course.
The more successful responses commonly:
wrote using a clear film review text structure with a title, date, author, with good paragraphing, plus a star rating at the end
used persuasive language and engaged the audience with clear opinions and strong emotive voice, evaluated various aspects of the film
used a variety of vocabulary and linguistic structures.
The less successful responses commonly:
used less text features and did not use paragraphs
recounted their trip to the cinema
narrated the plot of the film with simple language
did not evaluate the film or series beyond surface level
used English sentence structures.
Option 2 required students to write an imaginative story about what happened after they discover an old box lying on the sand on a remote beach in Indonesia.  
This option was the most popular question; however, students are reminded that their story still needs to have a clear flow to satisfy the 'Ideas' criteria, with a clear beginning, middle and end. 
The more successful responses commonly:
used an appropriate format and text features such as a title and clear paragraphing (or even presenting the story as a personal diary)
set the context and setting of the story in the introduction
followed an engaging narrative structure with introduction, complication and resolution
made the story engaging and interesting to read
used a variety of vocabulary and linguistic structures.
The less successful responses commonly:
did not use text features or paragraphing
got side tracked and made the story confusing
used stereotypical and unoriginal ideas
wrote using formulaic rehearsed sentence patterns with mostly subject-verb-object starting with 'saya' or 'aku'. 
Option 3 required students to write a persuasive speech to give at a youth forum in which they discuss the biggest challenge for young people these days.
This was the least popular option for students.
The more successful responses commonly:
included conventions of speech such as an opening and closing statement thanking the audience
used language suitable to the audience (young people).
The less successful responses commonly:
used limited conventions of a speech text
provided limited ideas and details.
Option 4 required students to write the interview dialogue between them and the interviewer in which they discuss their skills, and why they are a suitable candidate for a job as a tour guide for Indonesian travellers in their hometown.
This was a popular choice particularly for students who had studied topics about employment. Teachers should remind students to take note of the text type and ensure that their writing follows a correct script format.
The more successful responses commonly:
wrote this as a script text dialogue between two people
included the speakers in Indonesian
used the correct level of formality
asked appropriate questions for a job interview scenario
had good justifications for why the applicant would be suitable for the job
included knowledge of their local area, as well as their skills and attributes which make them suitable to the job
used persuasive language.
The less successful responses commonly:
wrote a recount of the interview rather than a dialogue
used a casual conversational style text which was less appropriate to the context
did not ask enough appropriate questions for a job interview
tried to use their In-depth Study topic or oral exam answers into their interview answers which was not fitting to a tour guide interview
tried to integrate vocabulary and ideas from pre learned topics, such as school facilities band hobbies/sports even if they were less relevant to the topic
failed to show depth by talking about one thing only.
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