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Overview
This subject assessment advice, based on the 2025 assessment cycle, gives an overview of how students performed in their school and external assessments in relation to the learning requirements, assessment design criteria, and performance standards set out in the relevant subject outline. It provides information and advice regarding the assessment types, the application of the performance standards in school and external assessments, and the quality of student performance.
The Subject Renewal program has introduced changes for many subjects in 2025; these changes are detailed in the change log at the front of each subject outline. 
School Assessment
Teachers can improve the moderation process and the online process by:
ensuring all audio files or source materials and task sheets are submitted 
ensuring the task description for both the oral and written IDS tasks are uploaded 
thoroughly checking that all assessment tasks have been labelled correctly
thoroughly checking all files have been uploaded correctly
thoroughly checking that all grades entered in Schools Online are correct
ensuring the uploaded tasks are legible and interactions and oral presentations are audible.
[bookmark: _Hlk218512358]General School Assessment Advice
While tools such as generative AI, online dictionaries, and translators can support language learning, they must be acknowledged and referenced appropriately, as with any other source. According to SACE guidelines, students must ensure all submitted work is their own and clearly indicate any use of AI tools, including the name of the tool, the prompts used, and any AI-generated output so the originality of their work can be verified. Proper referencing of AI and other sources aligns with SACE’s academic integrity requirement.
Assessment Type 1: Folio
This component is worth 40% of the school assessed grade. Students complete three responses, comprising an interaction, text analysis and text production tasks.
Students demonstrate their ability to communicate their ideas effectively when speaking and writing in Italian. They demonstrate depth and breadth in their responses by elaborating, expressing opinions, arguing a position, and substantiating their argumentation. They analyse text for content and textual features, interpret and draw conclusions about ideas and perspectives expressed in texts and regarding a text’s purpose, context, and audience.
The folio includes:
Interaction
Text Production
Text Analysis.


Teachers can elicit more successful responses by:
ensuring their task design allows students to use a range of grammatical structures
ensuring their task design allows students to demonstrate knowledge against all performance standards allocated in the learning and assessment plan
ensuring their task design allows students to demonstrate depth and breadth within their responses
ensuring their task design allows students to demonstrate a wide and sophisticated range of skills (written, analytical, and oral)
ensuring the oral interaction task does not overlap with content from the oral examination.
Interaction
The interaction is to be 5–7 minutes in length. The choice of topics is determined by the teacher.
Over-rehearsed responses, where questions have clearly been practised exclusively and verbatim, may potentially not allow students to achieve at the highest level against some of the performance standards.
Teachers can elicit more successful responses by:
ensuring that the scope of study within the topic for conversation itself facilitates a robust, detailed, and nuanced interaction
ensuring that topics for the interaction differ from the oral examination sample questions on the SACE website
ensuring questions are succinct and open ended
formulating questions that elicit spontaneous and authentic responses
individualising questions for each student rather than having a predetermined set of questions for all students.
The more successful responses commonly:
demonstrated intonation that reflected active engagement in the oral interaction. Responses sounded natural and communicative, rather than mechanical or rehearsed, indicating genuine participation 
response flowed naturally as a conversation, with ideas building and connecting, rather than following a simple question-and-answer pattern
engaged the listener with relevant details
consistent elaboration in responses, including giving opinions
used a variety of grammatical structures. 
The less successful responses commonly:
were based on rehearsed patterns and lacked engagement and interest
had more frequent linguistic errors
had more frequent pronunciation errors
relied on mechanical delivery, with intonation and pronunciation that did not reflect natural speech patterns.
Text Production 
Teachers can elicit more successful responses by:
ensuring that task design allows students to develop their work explicitly in accordance with context, purpose, audience
ensuring that word limits are conducive to maximizing student achievement.


The more successful responses commonly:
used a wide variety of sentence openers, conjunctions, and connective devices
demonstrated a variety of complex vocabulary, grammatical structures and authentic Italian sentence structures
created responses that were interesting, using a variety of authentic expressions with relevance to cultural context.
The less successful responses commonly:
used sentences structures that were derived from English patterns
relied on repetitive sentence starters, limiting variety and reducing the variety of treatment of ideas
had more frequent linguistic errors, which at times impeded meaning
did not include a variety of connectives and conjunctions.
Text Analysis
Students analyse text(s) in Italian. This could be written and/or spoken texts). Questions relating to interpretation as well as language analysis must be included.
The more successful responses commonly:
were able to identify key details and use specific evidence from the text to support and justify their responses, showing a clear understanding of the text
comprehensively explored the author's use of language and stylistic choices as relevant to the context and purpose of the text
were able to successfully draw conclusions and identify concepts, perspectives and ideas represented in the texts. 
The less successful responses commonly:
were often not supported with relevant evidence from the text, resulting in a lack of depth or clear justification
demonstrated difficulty in drawing conclusions and recognizing the concepts, perspectives, or ideas presented in the texts
did not consistently produce responses that reflected the purpose of the question, limiting the effectiveness of their answers. 
Assessment Type 2: In-depth Study
Students should undertake three assessments for the in-depth study. This consists of a written text production or a multimodal submission and an oral presentation which are different in context and purpose, and a reflection in English where students reflect on their learning journey throughout the in-depth study.
Teachers can elicit more successful responses by:
· ensuring that multimodal submissions are a combination of two or more communication modes. Each mode must provide new and distinct information and must contribute evidence of achievement against the performance standards
ensuring students choose topics in which they can explore in depth
ensuring students’ responses include the key conventions and features of the selected text type
encouraging students to provide evidence of preparation and planning beyond a mandatory reference list in order to allow them the opportunity to demonstrate evidence of achievement in the higher-grade bands.
The more successful responses commonly:
demonstrated strong knowledge of and enthusiasm for the chosen topic
included varied treatment of ideas, a range of linguistic structures and elaborations to further support responses
allowed for different aspects of the topic to be explored in the written and oral responses
information was conveyed creatively adhering to the chosen text types
demonstrated the ability to consider the information obtained and express their evolving perspectives according to the criteria.
The less successful responses commonly:
included inaccurate pronunciation, intonation and/or frequent pauses which, at times, proved to be a distraction to the oral presentation
lacked depth and breadth due to the use of overly simple language, expressions, and content
relied on mechanical delivery, with intonation and pronunciation that did not reflect natural speech patterns
included reflections that did not provide depth against the performance standards
lacked depth and breadth due to the use of overly simple language, expressions, and content.
External Assessment
Assessment Type 3: Examination
The exam consists of two assessments, an oral examination, and a written examination.
Oral Examination
The oral examination of approximately 8–10 minutes consists of a general conversation between the student and the examiner(s) about the student’s personal world. 
Teachers can elicit more successful responses by:
· providing opportunities for students to develop strong language skills, such as using communication strategies, using sophisticated linguistic structures, and using cohesive devices
· providing opportunities for students to develop the confidence to engage in conversation beyond the SACE exemplar questions.
The more successful responses commonly:
demonstrated understanding of the questions
expanded on ideas by justifying their opinions, creating more detailed responses
demonstrated intonation and pronunciation that were accurate
sought clarification for unknown vocabulary and requested repetition of questions as needed
skilfully applied the subjunctive, cohesive devices, and idiomatic expressions to enrich responses
self-corrected.
The less successful responses commonly:
demonstrated incorrect usage of essere and avere in context
were unable to respond to unexpected questions or answer related or follow-up questions that required expansion from memorised answers
had grammatical inaccuracies such as noun-adjective agreements (particularly with plural agreements) and prepositions
incorrectly used adjectives or applied them in the wrong context (e.g., “il professore è buono”), which weakened the accuracy of their responses
incorrectly applied verb conjugations by responding in the wrong person, often repeating the “tu” form from the question instead of using the correct first-person form.


Written Examination
Section 1: Listening and Responding
There were two Italian texts that differed in length and style. While most students were able to identify key details across the texts, the more successful students went further by analysing specific language features and explaining those details with contextually relevant and well-supported responses.
Text 1
Question 1(a)
The more successful responses commonly:
identified that plans had to change. 
The less successful responses commonly:
stated that a train strike occurred but did not explain that this required a change of plans.
Question 1(b)
The more successful responses commonly:
correctly identified that there was a positive impact 
used evidence from the text to support their answer, highlighting a range of positive outcomes made possible by the change.
The less successful responses commonly:
did not identify that the impact of this change
lacked supporting evidence from the text. 
Text 2
Question 2 (a)
The more successful responses commonly:
correctly identified the relationship between the host and the guest speaker
successfully used examples from the text to support their answer. 
The less successful responses commonly:
demonstrated confusion between formal and informal language examples. Often explaining tu as formal and lui/lei as informal
focused on stating the roles (interviewer/interviewee) instead of showing the relationship through the language used in the interaction.
Question 2 (b)
The more successful responses commonly:
correctly provided the translation of ‘capolavoro’ 
recognised that “capolavoro” is used metaphorically to liken the sandwich to a Leonardo Da Vinci masterpiece, highlighting its exceptional quality.
The less successful responses commonly:
provided an incorrect translation of ‘capolavoro’
demonstrated that the text had not been fully understood.
Question 2 (c)
The more successful responses commonly:
recognised that the attitude of the host changed throughout the podcast (from scepticism to convinced)
successfully used two pieces of evidence from the text to support the change in attitude. Examples included:
does the perfect panino exist or is it only a legend? 
however, now I am a little bit more curious!
you have convinced me.
The less successful responses commonly:
did not respond to what the question was specifically asking 
failed to use evidence from the text to further support their answer
demonstrated that the text had not been fully understood.
General
Students are encouraged to provide evidence in both language and English throughout their responses. 
Section 2: Reading and Responding
Question 3 (a)
The more successful responses commonly:
recognised that the purpose of the blog was to seek advice / recommendations about the Christmas markets in Northern Italy
identified Giulia’s stress regarding the many Christmas markets in northern Italy, based on her friends’ strong recommendations to see them.
The less successful responses commonly:
did not recognise the purpose of the blog post
failed to identify that Giulia was stressed about visiting all the Christmas markets her friends suggested.
Question 3 (b)
The more successful responses commonly:
clearly identified two language techniques
explained the impact of the technique used by the bloggers
provided contextually correct evidence of the language technique. 
The less successful responses commonly:
demonstrated a misunderstanding of what constitutes a language technique
demonstrated limited use of relevant examples from the text to support answers
were not able to identify and/or explain some of the language techniques or used incorrect language.
Question 3 (c)
The more successful responses commonly:
used information from the text to clearly explain their choice of which markets they wanted to attend
provided reasonings for their choice 
used a range of grammatical features accurately and or in a way that did not impede meaning.  
The less successful responses commonly:
confused or mixed-up information about the markets, indicating incomplete comprehension of the text
relied heavily on quotes or extracts from the text as opposed to rewriting in their own words 
were not able to elaborate on their ideas. 
General
Students are encouraged to review common language techniques across different text types. These include techniques such as positively connotated language, descriptive writing, rhetorical questions, modal verbs, imagery, punctuation, listing/credible evidence, and the rule of three. Students are reminded that punctuation and exclamation marks are not separate techniques, as exclamation marks are considered part of punctuation.
Section 3: Writing
Question 4 
Option 1
This was not as popular among students. 
The more successful responses commonly:
followed narrative conventions and addressed both the written and visual prompts with relevant responses
used a variety of grammatical structures with good control to convey meaning
incorporated a good range of conjunctions and linked their sentences together. 
The less successful responses commonly:
did not use the written prompt (“When I woke up this morning, I did not believe my eyes”) in the correct context
contained frequent grammatical errors which impeded meaning. 
Option 2
This was a very popular option among students. 
The more successful responses commonly:
adhered to the conventions of a persuasive letter text type
used creativity to justify their position
included a range of grammatical structures with good control to convey meaning
incorporated contextually relevant idiomatic expressions
used humour effectively to create interest.
The less successful responses commonly:
contained frequent grammatical errors which impeded meaning 
at times, included content which was not relevant to the question
used sentences structures derived from English patterns
relied on brief sentences without using cohesive devices to create cohesion and link ideas. 
Option 3
This was not as popular among students. 
The more successful responses commonly:
adhered to the conventions of an article text type
included a range of grammatical structures with good control to convey meaning
provided depth and breadth in their responses (different communication used by different generations). 


The less successful responses commonly:
contained frequent grammatical errors which impeded meaning
did not reference a variety of ways in which teenagers communicate in Australia 
used language that would not be typical of the article text type. 
Option 4
This was a very popular option among students. 
The more successful responses commonly:
adhered to the conventions of an email text type
demonstrated understanding of Australian culture, referring to notable activities and landmarks within their hometown
engaged the reader with creative ideas and added depth by providing clear rationales for the planned itinerary.
The less successful responses commonly:
used familiar, pre-learned sentence structures that were not contextually relevant for this option
contained incorrect language and grammatical structures, leading to unclear responses
presented ideas in brief and unlinked sentences, resulting in limited cohesion.
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