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Overview
This subject assessment advice, based on the 2025 assessment cycle, gives an overview of how students performed in their school and external assessments in relation to the learning requirements, assessment design criteria, and performance standards set out in the relevant subject outline. It provides information and advice regarding the assessment types, the application of the performance standards in school and external assessments, and the quality of student performance.
1. The Subject Renewal program has introduced changes for many subjects in 2025; these changes are detailed in the change log at the front of each subject outline. 
1. A note on submitting assessments in oral and multimodal format 
1. For Spiritualities, Religion and Meaning, students are able to present their assessments in written, oral, or multimodal formats. Where presenting work in oral or multimodal form, 6 minutes is the equivalent of 1000 words. During the 2025 assessment cycle, teachers needed to ensure students are aware that the recording of videos should not be sped up to condense content into the maximum time limit.
1. Oral or multimodal submissions where a recording has been sped up can be flagged by markers or moderators. When these submissions are flagged for excessive speed, schools will be asked to provide a transcript. Markers/moderators are advised to mark/moderate based on the evidence in the transcript, only considering evidence up to the maximum word limit (e.g. up to 2000 words for AT3). 
It is important that prior to submission, recordings and sound files submitted are checked for clarity. Some of the multimodal sound files provided in school assessed moderation (AT1 and AT2) samples were hard to hear or had been sped up considerably in order to reduce the duration to below the prescribed time limit. If the speed of the recording makes the speech incomprehensible, it not only affects the accuracy of transcriptions, but also impacts the ability of markers/moderators to identify evidence of student achievement against the performance standards. Further, in 2025, some of the oral recordings had been compiled using generative AI voices and had not been clearly referenced nor appropriately labelled as such. The SACE Board understands that while AI use is managed by each school, when a voice other that the student has been generated it does need to be referenced.
1. A note on appendices
1. Many student works included detailed appendices documenting research, communication with sources, and evidencing created products via photos etc. While encouraged, appendices should not overshadow the main assessed piece. They must support and validate research and be properly referenced within the main text. Certain appendices seemed to have been prepared artificially.
School Assessment
Teachers can improve the moderation process and the online process by:
thoroughly checking that all grades entered on SACE Board school online are correct
ensuring the uploaded responses are the correct Assessment Type
removing students’ names from highly visible sections of papers.


Assessment Type 1: Reflective Analysis
1. For a 10‑credit subject, students complete two reflective analysis tasks. 
1. For a 20‑credit subject, students complete three reflective analysis tasks. 
1. Students engage in reflective analysis to respond to a source or stimulus related to one of the six Big Ideas. The 2025 student cohort embraced a range of AT1 tasks. These reflected many interesting and varied activities, including in-person and virtual visits to sacred places, places of worship and spiritual contemplation, guest speakers, film stimuli etc.
Teachers can elicit more successful responses by:
ensuring students are clear about the purpose and/or goal of the task
ensuring students incorporate a clear, focused Big Idea in the introduction to the piece
providing tasks for students that have meaningful opportunities to explore how spiritualities, religions and world views connect with personal, social, or cultural contexts
using thoughtful guiding questions and scaffolds to promote deeper reflection and engagement. This, however, is not an expectation
encouraging students to incorporate a range of perspectives, including secular, Indigenous, philosophical, and interfaith viewpoints
providing exemplars (past papers, those on PLATO or teacher-generated) that model the difference between descriptive and analytical responses
encouraging well-structured bibliographies which showcase a range of primary and secondary resources
ensuring that if generative AI is used in any capacity to craft student work, there are clear parameters designed by the teacher/school as to where AI is permissible and how to clearly acknowledge and credit its usage.
The more successful responses commonly:
demonstrated clear evidence of reflection and practical application, integrating a variety of spiritual and religious perspectives while considering their impact on communities 
effectively incorporated spiritual/religious teachings, presenting diverse viewpoints, and connecting them to personal experiences, thus enhancing the reflective and analytical components of the task 
followed a structured approach that included context/setting, analysis, and evaluation
demonstrated a clear understanding and application of the influences of spirituality and religion in both local and global contexts, with specific references to sources
engaged deeply with a wide range of relevant sources beyond those provided by the teacher, including religious art, liturgies, contemporary films, television, podcasts, articles, journals, books, and virtual tours
demonstrated significant personal engagement with the material, often displaying a deep emotional connection and empathy 
integrated quotations and examples seamlessly, particularly in discussing doctrinal/scriptural texts, other religious faiths, and related rituals and traditions 
discerned relevant information and offered succinct analyses and well-substantiated reflections displaying an awareness of the complexity of spiritual and religious ideas. Reflections were evidenced with a variety of both primary and secondary sources
focused on certain specific features in each task rather than attempting to cover the complete range available, allowing for an in-depth exploration of concepts.
Overall, these successful responses were marked by a comprehensive, in-depth exploration of concepts and demonstrated a clear understanding of the subject matter.
The less successful responses commonly:
lacked depth and critical engagement, tending to recount rather than reflect or analyse
relied on a single spiritual or religious perspective and superficial understanding of the content
followed a prescribed or heavily scaffolded structure that demonstrated little personal engagement with the source material
resorted to dictionary definitions of spiritual or religious terms instead of drawing on scholarly sources, religious figures, or scripture to provide more meaningful insights
described and summarised, lacking the depth of analysis sufficient to demonstrate a thorough understanding of the concepts 
included generalised comments without explaining the personal/shared meaning and influence of spiritual or religious perspectives
included generalised statements without linking them to key ideas such as community, spirituality, or moral responsibility/integrity etc.
contained minimal or no personal reflection, for example simply restating facts rather than how the religious or spiritual concept related to, or impacted, their own lives
included long disjointed quotations that were not effectively integrated into the analysis
demonstrated limited individual learning and failed to unpack or reframe the information meaningfully, reflecting a lack of deeper engagement with the task
considerably exceeded word counts or time limits
did not contain any pertinent references to inform their research.
Students in 2025 engaged respectfully with the material and demonstrated genuine empathy and insight.
Improved outcomes came from structured scaffolding and consistent use of faith-based frameworks (i.e. Catholic Social Teachings (CSTs), scripture etc.).
Clearer differentiation between description and analysis will further strengthen student performance, moving forward.
Assessment Type 2: Connections
1. For a 10‑credit subject, students complete one connections task (please note, for a 10-credit course a maximum of 1000 words if written, or a maximum of 6 minutes if oral, or the equivalent in multimodal form). 
1. For a 20-credit subject, students complete one connections task (please note, for a 20-credit course a maximum of 2000 words if written, a maximum of 12 minutes if oral, or the equivalent in multimodal form). 
1. Students explore a concept or issue from a spiritual or religious perspective related to a Big Idea. They may develop a new or enriched understanding by connecting with others, e.g. peers, community members, elders, or online communities. They may also engage in other forms of research. Applying these insights, students undertake a task or activity in collaboration with others. They engage in reflective practice to evaluate the impact of their shared action and their learning about spiritual and/or religious concepts, ideas, and beliefs. Evidence for each student’s connections task must be assessed individually, and it must demonstrate the student’s individual role in, and contribution to, the task. 
1. It was evident that learning communities positively embraced this AT2 assessment type with work demonstrating creativity and innovation.
Teachers can elicit more successful responses by:
ensuring students are clear about the purpose and/or goal of the task
ensuring students incorporate a clear, focused Big Idea in the introduction
designing tasks that require explicit analysis of how and why connections exist, their function and importance, and not just what they are
designing tasks that elicit deep reflection about both the importance and nature of connections (or an absence of connection) and how it enhances and supports communities (spiritual or secular) to flourish.
The more successful responses commonly:
clearly articulated the purpose and/or goal of the task 
defined research strategies to enhance the practical aspects, enabling a deeper understanding, reflection and evaluation of the transformative action resulting from collaborative efforts
analysed and acknowledged various relevant and appropriate sources of spiritual or religious perspectives
established connections between their understanding and evaluation of how personal and shared meaning is influenced by spiritual or religious concepts, experiences, and beliefs
integrated spiritual or religious perspectives seamlessly with their actions, rather than treating them as separate sections
engaged in tasks that were stimulating, providing students with opportunities for sustained, productive, and authentic collaboration
applied insights to a task or activity, engaging in reflective practice to evaluate the impact of their actions and learning
showed how their actions were informed by spiritual or religious concepts, making explicit connections between their work and the ideas explored
employed a variety of sources for feedback from peers, teachers, mentors, other school staff, and/or community members, as appropriate
analysed feedback from others in conjunction with assessing their development of skills and learning
reflected candidly when evaluating the impact of their action, or that borne of groups of peers, a church, or charity group - discussing many compelling means by which individuals and organisations were making a difference
provided explicit and clear evidence of collaboration, communication, and connection, while offering specific examples of individual contributions to the task or activity. Authentic evidence of individual learning included photographs, surveys, data, and feedback
presented information in a clear and succinct manner, ensuring that all key information addressing specific assessment features was contained within the word count, using appendices only for additional supporting evidence if deemed appropriate. 
The less successful responses commonly:
displayed limited evidence of the intended achievements of the task
lacked depth in connecting themes and actions to religious or spiritual traditions and perspectives
recounted activities, rather than critically evaluating their impact
were overly scaffolded, limiting students' opportunities for in-depth and insightful analysis and reflection 
lacked supporting materials, such as quotes or survey results to provide evidence of collaborative ways of working
created opportunities for incidental collaboration or for students to work independently towards a common goal, rather than collaborating with a group of people with equal responsibility over a period of time to design and deliver an outcome
presented the same evidence for each student within a group, without clearly identifying individual contributions or incorporating personal reflections
offered description-based responses instead of engaging in analysis and reflection of the (individual and shared) actions taken
provided simplistic and/or inaccurate explanations of spiritual/religious concepts or beliefs
incorporated unacknowledged and unreferenced information that lacked personalised experiences, collaboration, or connections pertinent to the task
required greater evidence in evaluation to attain higher level achievement – the evidence was sometimes implied, rather than clearly demonstrated
were not proof-read.
External Assessment
Assessment Type 3: Transformative Action
10-credit subject 
For a 10-credit subject, students identify and begin by researching a local, national, or global issue related to a Big Idea of their choice, using primary and secondary sources. 
Students: 
explore one or more spiritual and/or religious perspectives on their chosen issue 
investigate one or more existing initiatives, and reflect on spiritual and/or religious beliefs and values as a motivation for social action and transformation 
evaluate the efficacy of the initiative/s and suggest possible further actions.
Students must provide evidence of Exploration and Analysis (EA1 and EA2) and Action and Reflective Practice (ARP3). 
The more successful responses commonly:
demonstrated a well-structured, purposeful, and analytical approach to the exploration of religious or spiritual issues. Inquiry was guided by a clearly articulated and focused question that provided appropriate scope for investigation and ensured coherence and direction throughout the task. Students selected specific topics of genuine personal interest, which supported sustained engagement and depth of exploration
drew on a broad range of reliable, authentic, and valid sources to develop their understanding, incorporating multiple religious and spiritual perspectives and, where appropriate, insights from relevant community experts. Information was critically analysed and synthesised rather than descriptively reproduced, with religious and spiritual perspectives integrated consistently across the response. Clear connections were made between the chosen topic and relevant beliefs, values, and teachings
demonstrated a thorough and contextual understanding of the issue, supported by depth in evidence and discussion related to social action and transformation. Findings were substantiated through the inclusion of clearly referenced annotated photographs, data, and images that evidenced exploration, investigation, and evaluation. Students selected appropriate modes of presentation aligned with task requirements and individual strengths
clearly articulated transformative action proposals, identifying the action and its intended impact, with consideration given to implementation processes and success indicators. Students evaluated the effectiveness of the initiative and proposed informed and realistic directions for future action
were logically and efficiently structured, including an introduction that established context and purpose, clear sub-headings addressing key aspects of the inquiry, and a concise, evaluative conclusion. Precise and controlled language enabled students to remain within the prescribed word count while addressing all assessment criteria. 
The less successful responses commonly:
demonstrated limited alignment with the requirements of the task and assessment criteria. While some reports engaged extensively with the chosen issue, they frequently did so without sufficient integration of religious or spiritual perspectives, or addressed only superficially or in isolated sections, resulting in responses that read more like social studies essays. These responses often relied on a narrow or singular religious idea or identity, indicating a limited understanding of the breadth and depth of relevant religious or spiritual perspectives
demonstrated underdeveloped inquiry processes, with minimal use of primary and secondary sources and little evidence of deeper investigation or critical analysis. In several cases, referencing was limited or absent, and responses lacked a folio of evidence to substantiate claims. Some assignments also raised concerns regarding authenticity, containing elements suggestive of AI-generated responses rather than personalised inquiry and reflection
articulated transformative action components superficially, focusing on describing the work of an organisation rather than evaluating personal or shared action and its impact. Students often selected an issue rather than an initiative to explore, resulting in action proposals with limited consideration of feasibility, implementation, or measurable impact. Consequently, these responses did not effectively evaluate the effectiveness of transformative action or demonstrate understanding of the connection between the inquiry and religious or spiritual perspectives.
20-credit subject 
For a 20-credit subject, students identify and research a local, national, or global issue related to a Big Idea of their choice, using a range of primary and secondary sources. Students must provide evidence of Exploration and Analysis (EA1 and EA2) and Action and Reflective Practice (ARP1 and ARP3).
The more successful responses commonly:
demonstrated a purposeful, coherent, and in-depth approach to inquiry, beginning with a clearly articulated focus question that enabled sustained exploration of a relevant religious or spiritual issue, often informed by personal interest. Students showed a strong and contextual understanding of their chosen topic using a wide range of reliable, authentic, and valid sources, including primary and secondary religious and spiritual texts and perspectives. These perspectives were integrated consistently throughout the response, rather than confined to isolated sections, ensuring clear alignment with performance standards
demonstrated high-quality responses with the development and implementation of transformative initiatives, grounded in religious or spiritual values, with students clearly articulating the intended action and its real-world relevance at local, national, or global levels. Initiatives were thoroughly evaluated in terms of their impact on stakeholders, with students demonstrating nuanced understanding of feasibility, outcomes, and limitations. Reflection revealed insight into how religious or spiritual beliefs, Big Ideas and ethical frameworks motivated and shaped action for social transformation
strengthened their inquiries by engaging with relevant community members and experts, enhancing authenticity and depth of exploration. Analysis demonstrated an informed appreciation of historical, cultural, social, and political contexts, and how these contexts both influence and are influenced by religious and spiritual ideas, actions, and organisations. A range of religious perspectives were considered, with clear understanding of the principles underpinning those perspectives evident throughout
used evidence effectively to support claims and evaluation. Students included annotated photographs, data, tables, and images, with supporting evidence appended where appropriate, to document exploration, implementation, and review of action. Insightful reflective practice was evident, demonstrating mature evaluation of personal and shared learning. 
were presented using modes aligned with task requirements and individual strengths, and were logically structured with a clear introduction, purposeful sub-headings, and a fluent, evaluative conclusion. Consistent and appropriate referencing further strengthened academic integrity and supported depth of analysis.
The less successful responses commonly:
demonstrated significant weaknesses in inquiry quality, critical analysis, and alignment with the task requirements. Many responses relied on unsubstantiated generalisations, stereotypical or biased statements, and unsupported claims, indicating limited engagement with authoritative sources. Rather than analysing or reflecting on the issue, these responses frequently described or summarised content, resulting in superficial engagement that did not explore complexity, relevance, or significance
lacked personal agency in inquiries, as topics were highly scaffolded or teacher-selected, offering limited scope for individual exploration or meaningful personal connection. Sources were often few and of limited authority, with some responses citing unqualified individuals as experts or including primary source material, such as interviews, without sufficient justification of relevance, expertise, or contribution to the inquiry. A narrow range of perspectives was evident, further constraining depth of understanding
featured transformative action which was frequently unclear, underdeveloped, or absent. Some responses focused primarily on critiquing organisations or charities without demonstrating personal involvement in the design, implementation, or evaluation of action. In other cases, research itself was presented as the transformative action, without articulation of the intended transformation or evidence of impact. Evaluation of action was often minimal or “empty,” referencing potential measures of success without providing data, evidence, or meaningful discussion of outcomes. Where action was mentioned, it was frequently unsupported by evidence or poorly located within the report rather than clearly documented in an appendix
applied religious and spiritual perspectives inconsistently and, in some responses, confined to a single paragraph or omitted altogether. This resulted in work that read predominantly as political commentary or general social analysis rather than a religious or spiritual inquiry. Some responses demonstrated inaccuracies in religious teachings, misuse of Big Ideas, or broad generalisations about religious traditions or groups, indicating limited conceptual understanding. Reflection on personal and shared meaning was minimal, with little consideration given to how religious or spiritual perspectives shaped understanding, action, or impact
structured responses in a disjointed manner, presenting sections in isolation rather than as a coherent inquiry. Purpose and direction were often unclear, and reflective practice was limited, descriptive, or absent. Referencing was inconsistent or missing, highlighting the need for continued attention to academic integrity and assessment authenticity.
General Comments: 
Learning communities responded positively to the transformative action assessment, with many students demonstrating creativity, innovation, and a strong sense of ownership over their work. Schools were able to showcase and celebrate existing programs and initiatives that connected students with broader communities. Student pride was particularly evident in multimodal submissions, indicating that the task was both intellectually enriching and personally meaningful. Teachers supported this engagement by selecting topical issues and encouraging reflection on personal faith experiences, which further strengthened students’ capacity to evaluate how religious and spiritual perspectives shape individuals and communities.
Topic selection influenced the quality of responses. Some issues constrained students’ ability to explore religious perspectives in depth or to demonstrate how these perspectives shape, and are shaped by, communities. In contrast, clearly defined investigations that explicitly connected to religious and spiritual meaning consistently supported stronger analytical and evaluative outcomes.
Visual evidence, particularly annotated photographs, proved highly effective in demonstrating collaboration and shared action, allowing assessors to clearly observe engagement with others. 
The use of multimodal presentation formats further enhanced student engagement, enabling deeper analysis, reflection, and evaluation of learning. These approaches contributed to rich learning experiences in which students demonstrated an understanding of how religion and spirituality can foster alignment, collaboration, and shared purpose within group contexts.
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