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Overview
This subject assessment advice, based on the 2025 assessment cycle, gives an overview of how students performed in their school and external assessments in relation to the learning requirements, assessment design criteria, and performance standards set out in the relevant subject outline. It provides information and advice regarding the assessment types, the application of the performance standards in school and external assessments, and the quality of student performance.
The Subject Renewal program has introduced changes for many subjects in 2025; these changes are detailed in the change log at the front of each subject outline. 
School Assessment
Teachers can improve the moderation process and the online process by:
thoroughly checking that all grades entered in school online are correct
ensuring the uploaded tasks are legible, all facing up (and all the same way), and remove blank pages, student notes and formula pages
ensuring the uploaded responses have pages the same size and in colour so teacher marking, and comments are clear
ensuring individual students can be clearly identified in group tasks for the Interaction.
Assessment Type 1: Folio
The folio is made up of three different assessment types: interaction, text production, and text analysis. As stated in the subject outline, students are to complete three assessments tasks for their folio. One interaction task, one text analysis task and one text production task.
Interaction
The interaction between the teacher and student is to be between 5–7 minutes in length. The choice of topic is determined by the teacher.
In general, moderators noted a variety of engaging topics within the school assessment which allowed students to produce work that demonstrated the depth and breadth of their knowledge. Clear task design allowed most students to meet the criteria and gave the students the opportunity to demonstrate what they know and can do in Vietnamese.
Students demonstrated strong preparation for the interaction and covered a wide range of topics. To enhance spontaneity and appropriateness in responses, teachers should provide more opportunities by asking open-ended questions that encourage natural, interactive communication.
The more successful responses commonly:
demonstrated a clear idea of the purpose, audience, and context of their interaction, and this understanding influenced the way the interaction was structured and the language that was used
used a wide range of cohesive devices effectively to elaborate their responses
included a variety of linguistic structures when responding

expressed opinions in response to questions without using a script or over relying on rehearsed answers
used a variety of communication strategies to maintain the interaction.
The less successful responses commonly:
followed a scripted pre-prepared set of questions rather than following the natural flow of a conversation
included long periods to process questions and formulate answers
were not able to express what they were thinking in a coherent way
used very basic vocabulary and very few linguistic structures in their responses
included frequent errors 
did not respond to follow up questions or elaborate beyond scripted answers.
Text Analysis
Students analyse a text in Vietnamese. This could be a written or spoken text. Questions relating to interpretation as well as language analysis must be included.
Teachers can elicit more successful responses by:
ensuring that questions about the text include questions about the language used, the text type, and the purpose of the text to assess all the specific features of Interpretation and Reflection
if using past exams, checking carefully that the questions cover all the specific features required. In an exam, these are covered throughout the assessment type and may not all be covered in Section 1 or Section 2
ensuring tasks are well designed to include questions that enable students to demonstrate their understanding of the text(s) by addressing all aspects of interpretation, evaluation, and reflection as outlined in the assessment design criteria.

The more successful responses commonly:
were able to discuss text types, the purpose of the texts, and the style of language used in the texts
showed ability to comment on language and its link to culture through discussion on beliefs, ideas, and practices
used language examples and evidence from the text to support their findings
demonstrated depth and breadth in their interpretation of meaning in texts by explaining both obvious and more subtle information.
The less successful responses commonly:
did not show understanding of the text and relied heavily on key words and visual clues to interpret the context
did not include analysis of language in texts 
did not use evidence from the text as examples to support their findings.
Text Production
The text production is a written text in Vietnamese. The text type, topic and length of the text production are chosen by the teacher.
Teachers can elicit more successful responses by:
allowing students to be creative within the text production topic and text type.
The more successful responses commonly:
allowed students to explore the topic in depth
allowed students to be creative
included an extensive range of complex grammatical structures
demonstrated depth and breadth in the treatment of the topic.
The less successful responses commonly:
lacked depth of ideas
included only basic grammatical structures
did not adhere to text type conventions e.g. omitted the title and byline from an article.
Assessment Type 2: In-depth Study
The In-depth Study must include:
oral presentation in Vietnamese
written or multimodal response in Vietnamese
English reflection.
It is important for teachers to ensure each task in the in-depth study differs in context, purpose, and audience.
In general, students had chosen topics that they were interested in and conveyed this in their responses. Overall, the more successful tasks were commonly creative with how they presented their findings and explored and correctly used a variety of complex linguistic structures, cohesive devices, and topic-specific language for both their written and oral presentations. 
Teachers can elicit more successful responses by:
 encouraging students to use dot points if they require cue cards rather than writing a complete script.

Oral Presentation in Vietnamese
The Oral Presentation is 3–5 minutes long.
The more successful responses commonly:
demonstrated a wide range of complex linguistic structures and features with a high degree of accuracy to achieve interest, flow, and cohesion
discussed the chosen topic in depth, using current statistics, perspectives, interesting information, and current issues related to the topic
were well prepared and presented in a confident manner 
had a clear focus.
The less successful responses commonly:
had oral presentations which were read from a prepared script
exceeded or did not sustain the 3–5-minute time limit
presented with pronunciation and intonation errors and this impeded meaning.

Written or Multimodal Response in Vietnamese
The Written Response in Vietnamese has a maximum of 600 words or multimodal equivalent.
Teachers can elicit more successful responses by:
ensuring that multimodal submissions are a combination of two or more communication modes. Each mode must provide new and distinct information and must contribute evidence of achievement against the performance standards
encouraging students to provide evidence of preparation and planning beyond a mandatory reference list in order to allow them the opportunity to demonstrate evidence of achievement in the higher-grade bands 
encouraging students to compare and contrast information from a variety of sources
individualising each student’s task with an interesting and relevant context, purpose, and audience to allow for a wide range of research and perspectives on their chosen issue.

The more successful responses commonly:
included in-depth information on their chosen topic
included an extensive range of complex grammatical structures
used a range of cohesive devices to link ideas
were written with excellent control of language
showed evidence of preparation through annotated source notes, vocabulary lists, observations and not merely a bibliography.
The less successful responses commonly:
lacked sufficient information relevant to the chosen topic
lacked organisation of information and ideas
had overlap of information, context, purpose, or audience in the oral and written tasks.
English Reflection
The English Reflection is a maximum of 600 words in written form or an oral presentation of 5–7 minutes.
The more successful responses commonly:
showed sophisticated recognition and explanation of connections between own values, beliefs, practices, and ideas and those explored in texts, and included a critical reflection on their learning journey, sharing insights along the way
made connections between their own cultural backgrounds, values, and practices as explored through the texts used
critically analysed texts and drew comparisons or differences between cultures
reflected on a current issue associated with their chosen topic
showed depth of reflection of own practices, and the impact of the study was evident and thoughtful
discussed changes regarding cultural understanding.
The less successful responses commonly:
based their reflection on the content of what they had learnt through the chosen topic
described their own values, without making connections with those represented in texts
described the process undertaken in research.












External Assessment
Assessment Type 3: Examination
The examination consists of two parts: an oral examination and a written examination.
Oral Examination
The oral examination of 8 to 10 minutes comprises a general conversation about students’ personal world. Topics covered may include life, school, family and friends, interests, and aspirations.
Most students were able to handle most questions and used grammar and sentence structure correctly.
Section 1: Conversation
Students could generally answer questions confidently on their personal world.  Questions were generally quickly understood and those who did not understand had strategies to overcome this. Some students engaged the examiners with natural follow-up questions, which added to engagement. 

The more successful students commonly: 
did not reply with memorised answers or monologues but were able to elaborate and provide depth to the topic they were discussing by giving examples and more information when asked follow-up questions
comfortably went beyond the minimum answer by giving an appropriate amount of detail and information, which led to deeper conversation
presented well-thought-out opinions and ideas supported with reasons
gave interesting answers and engaged in follow-up interaction comfortably
expressed complex ideas accurately and effectively
demonstrated a sound knowledge of vocabulary and grammar expected for this level
maintained the natural flow of conversation, e.g. by using fillers, confirming questions, and thanking the examiner when receiving help.
The less successful students commonly: 
relied heavily on prepared and rehearsed short answers 
did not fully understand the questions and gave irrelevant answers
did not understand when the same questions were asked in different ways 
gave many short and minimal responses with little or no information or content 
made frequent errors that impeded meaning. 
Written Examination
Section 1: Listening and Responding
Students’ results were spread over a wide grade range. Overall results demonstrated students’ sound knowledge and understanding of the Vietnamese language at continuers level. 
In 2025, there were two texts of varying types and lengths. For all texts, the questions and answers were in English.






Text 1
1 (a) The more successful responses commonly: 
correctly identified the target audience from the text 
supported their answer with evidence from the text such as “Passengers travelling between Ha Noi and Sai Gon”
The less successful responses commonly:
provided partial description of the target audience.

1 (b) The more successful responses commonly: 
correctly explained how the information given by the speaker would help to reassure listeners and supported their answer with evidence from the text. For example,
· the company will look after them
· they can get a refund or change the date of travel.
The less successful responses commonly:
provided a partial explanation. 

Text 2
The more successful responses commonly: 
provided a judgement of how effective the shopkeeper was in addressing the customers concerns and supported their answer with evidence from the text. For example:
· the shopkeeper says there are several tonics that ‘can help improve energy levels, reduce stress, and support your immune system,’ which directly addresses the customer’s tiredness
· when the customer worries about taste, the shopkeeper suggests, ‘you can sweeten it with honey’
· when the customer expresses doubt if herbal medicine works, he reassures them that a lot of people have reservations but around 70% of Vietnamese people use herbal products as part of their daily healthcare
· even if the customer did not buy it straight away, she asks, ‘Have you got anything else I could look at as well?’  This shows the shopkeeper was effective.
The less successful responses commonly:
provided a judgement but could not fully support this with examples from the text

Section 2: Reading and Responding
Part A Responses in English
This section comprised two questions. For both questions the answers were in English.
Question (a)
The more successful responses commonly: 
demonstrated a good understanding of how the author used language to engage the reader and supported their answer with evidence from the text. For example:
· rhetorical questions – ‘But is a selfie just a photo?’
· request interaction/call to action – ’Let us know in the comments below’  
· descriptive language – e.g. ‘unforgettable moments, magical beauty, vivid memories’.
The less successful responses commonly:
partially identified how the author used language to engage the reader with limited evidence from the text

Question (b)
The more successful responses commonly: 
fully explained why the author of the text was conflicted by showing both negative and positive supportive evidence from the text. For example:
· it is an important part of their travel experience and allows travellers to create vibrant and exciting stories of their travels and stay connected with family and friends. 
· however, they risk missing the chance to enjoy the magical beauty of surroundings, learn about cultures and appear more interested in showing off to others about where they have been.
The less successful responses commonly:
displayed partial understanding of the text
identified some relevant information
provided limited evidence form the text to support answers.

Section 3: Writing in Vietnamese
Four questions were provided in 2025, and students were required to write 250 to 300 words in Vietnamese on one of the questions. Each question required a different text type and style of writing.  Option 3 emerged as the most popular choice among students.
Students are encouraged to take time to read all options carefully, select the one that best aligns with their strengths as Vietnamese learners and users, and plan their response to ensure clarity, structure and adherence to the required text type.

Question 5  
Option 1 required students to write an email to the school governing council proposing moving to a four-day school week.
 
The more successful responses commonly: 
clearly explained the benefits of the choice they make 
included perspectives of students, teachers, and family
provided balance in their stance by showing an understanding of reasons and arguments against the proposal
responses were consistently relevant to context, purpose, audience, and topic
responses consistently conveyed the appropriate detail, ideas, information, opinions
responses successfully created the desired impact and interest and engaged the audience
used a range of sophisticated cohesive devices to connect ideas
used expression consistently appropriate to the cultural and social context
conventions of an email were observed.



The less successful responses commonly: 
was relevant to some aspects of the topic and purpose and may engage the audience
expressed some simple ideas and opinions
had frequent errors in simple and complex vocabulary and sentence structures
used mostly repetitious and predictable vocabulary and sentence structures
observed some conventions of an email.

Option 2 required students to write a review for an arts magazine of a community concert/movie/ show that did not go as expected. 

The more successful responses commonly: 
reviewed rather than simply described the event 
provided a clear evaluation of what was expected versus what actually occurred 
demonstrated insight by reflecting on why expectations were not met 
balanced their stance by acknowledging positive aspects alongside criticisms 
consistently addressed context, purpose, audience, and topic 
conveyed appropriate detail, ideas, opinions, and supporting examples 
created impact and interest through engaging language and tone 
used a range of cohesive devices to connect ideas logically 
observed conventions of a review (headline, introduction, evaluation, recommendation) 
integrated expressive and evaluative vocabulary to convey attitude effectively.

The less successful responses commonly: 
focused mainly on describing the event rather than reviewing it 
gave limited or unclear reasons for why expectations were not met 
expressed only simple ideas and opinions without elaboration 
had frequent errors in vocabulary and sentence structure that affected clarity 
did not consistently follow the conventions of a review 
included irrelevant details or drifted away from the purpose and audience.

Option 3 required students to write a letter to the student their family will host from Vietnam describing the activities that they have planned to provide a truly Australian experience. 
The more successful responses commonly: 
adopted an informal and friendly tone appropriate for a personal letter 
included a clear introduction, body, and closing that suited the purpose 
described a variety of activities that reflected authentic Australian experiences 
provided detail and examples to make the plans sound engaging and welcoming 
used a range of language to convey warmth and enthusiasm to build rapport 
consistently addressed context, purpose, audience, and topic 
used sophisticated cohesive devices to connect ideas smoothly 
demonstrated accurate use of conventions for an informal letter (greeting, sign-off, paragraphing) 
expressed ideas and opinions naturally, avoiding overly formal or scripted language.

The less successful responses commonly: 
sounded too formal or impersonal for an informal letter 
listed activities without explanation or detail, making the letter less engaging 
lacked a clear structure or omitted key conventions (e.g. greeting or closing) 
expressed only simple ideas with limited vocabulary 
had frequent errors in sentence structure and vocabulary that affected clarity 
did not consistently address the purpose or audience.
Option 4 required students to write a short story for a local Vietnamese magazine, using the phrase: ‘Better late than never’.
The more successful responses commonly: 
integrated the phrase ‘better late than never’ naturally and meaningfully into the story
used descriptive and expressive language to create interest and impact
maintained relevance to context, purpose, audience, and topic throughout
used an extensive range of complex linguistic structures and features with a high degree of accuracy to achieve interest, flow, and cohesion.
observed conventions of a short story (narrative voice, plot progression).

The less successful responses commonly: 
did not include the phrase or included it without clear relevance to the story 
focused on a series of events without a clear narrative or resolution 
 expressed only simple ideas with limited detail or development 
expressed some simple ideas and opinions
had frequent errors in simple and complex vocabulary and sentence structures
used mostly repetitious and predictable vocabulary and sentence structures
lacked descriptive language, making the story less engaging 
had frequent errors in vocabulary and sentence structure that affected clarity 
did not consistently follow the conventions of a short story 
drifted away from the intended purpose or audience.
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