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Overview
1. In 2025, the new CCAFL framework was used to teach and assess all languages at nationally assessed level. This subject assessment advice, based on the 2025 assessment cycle, gives an overview of how students performed in their school and external assessments in relation to the learning requirements, assessment design criteria, and performance standards set out in the relevant subject outline. It provides information and advice regarding the assessment types, the application of the performance standards in school and external assessments, and the quality of student performance.
1. Across the assessment types for this subject, students can present their responses in oral or multimodal form. Students should not speed up the recording of their videos excessively in an attempt to condense more content into the maximum time limit.
1. If a video is flagged by markers/moderators as impacted by speed, schools will be requested to provide a transcript and markers/moderators will be advised to mark/moderate based on the evidence in the transcript, only considering evidence up to the maximum word limit.
1. If the speed of the recording makes the speech incomprehensible, it affects the accuracy of transcriptions and it also impacts the ability of markers/moderators to find evidence of student achievement against the performance standards.
School Assessment
2025 was the first year of teaching the renewed Nationally Assessed Languages at Continuers Level for Stage 2 Khmer. While assessment design criteria and specifications of the assessment types remain the same, in the new framework student work needs to show an understanding of the new concepts, topics and perspectives which have replaced the old themes and topics.
In general, students were able to successfully demonstrate their knowledge, skills, and understandings through the use of skillful task designs.
Teachers can improve the moderation process and the online process by:
thoroughly checking that all assessment tasks have been labelled correctly 
thoroughly checking that all assessment tasks have been uploaded correctly 
thoroughly checking that all grades entered in Schools Online are correct 
ensuring the uploaded tasks are legible, and that interactions and oral presentations are audible
ensuring task sheets and texts for text analysis tasks are included. 
Assessment Type 1: Folio (40%)
The folio includes three assessments: interaction, text production, and text analysis.
The more successful responses commonly:
engaged in spontaneous oral interactions, discussing a range of topics and perspectives, and demonstrating a depth and breadth of knowledge
created a text which responded to the context, audience, and purpose
interpreted the meaning of text(s) and analysed both the cultural and linguistic elements of the text(s), reflecting on how cultures, beliefs, values, practices, and ideas are represented and/or expressed.
The less successful responses commonly:
used formulaic expressions and provided limited information in responses to questions asked in the oral interaction
demonstrated little or no depth of analysis and reflection.
Assessment Type 2: In-depth Study (30%)
The in-depth study must be related to one or more topics drawn from the concepts of Identity, Legacy, Responsibility and Sustainability and should be discussed from a community and/or global perspective.
The three assessments should differ in context, audience, purpose and perspective, and be supported by evidence of research, interpretation, text analysis, and preparation. The in-depth study is intended to be more than learning a body of facts and reporting on them. It requires analysis and reflection.
The more successful responses commonly:
demonstrated comprehensive evidence of research and used a wide of variety of sources
showed their understanding of the interdependence of language, culture, and identity related to the chosen topic of the in-depth study
delivered an oral presentation that was natural and not over-rehearsed, and included strategies to engage the audience
displayed evidence in the reflection of thorough analysis of the topic as well as the student’s own learning in relation to the language and cultural aspects of the subject studied.
The less successful responses commonly:
used formulaic and repetitive responses with limited vocabulary
paused for extended periods of time when speaking and presented information orally with limited fluency and correct pronunciation.
External Assessment
Assessment Type 3: Examination
The examination consists of two assessments: an oral examination and a written examination.
Oral Examination
Section 1: Conversation
In general, students were well prepared for the conversation about their personal world and aspects of Khmer culture in Australian society. 
The more successful responses commonly:
were able to answer questions related to the prescribed topics studied in class not just from a personal perspective but also a community perspective where relevant
elaborated on ideas and opinions and supported these with facts as well as their own opinions perspectives or experiences
used a range of linguistic structures with high degree of accuracy for this level
interacted positively, respectfully, and confidently, showing the ability to handle unpredicted and challenging questions as well as the more predictable ones.
Section 2: Discussion (approximately 8 minutes)
In general students were well prepared for the discussion about their chosen subtopic.
More successful responses were able to talk about the topic from a variety of relevant perspectives and could clearly show how their topic was linked to one of the concepts of Identity, Legacy, Responsibility or Sustainability. 
Teachers and students are reminded that supporting visual material is a requirement. Students are encouraged to select their mandatory visual image thoughtfully, as those who did were able to use it effectively to support their discussion and highlight the strengths of their learning.
Written Examination
Section 1: Responding to texts
Question 1: Listening in Khmer, responding in English
Question 1 is worth 7 marks.
Question 1(a) 
The more successful responses commonly:
correctly identified how the speaker supports their use of the phrase ‘It is a potential environmental disaster’, using examples such as:
the clothing industry is responsible for about 10% of global carbon emissions
more carbon emissions than all international flights and maritime shipping combined
the industry uses large amounts of precious natural resources
producing one cotton t-shirt can use up to 2,700 litres of water
fast fashion promotes overconsumption, leading to millions of tons of clothing waste each year
much fast fashion ends up in landfills, where it takes decades to decompose.
The less successful responses commonly:
partially identified how the speaker supports their use of the phrase.
Question 1(b) 
The more successful responses commonly:
fully identified how this advertisement appeal to people who like fashion but are also environmentally minded using examples such as: 
they offer high-quality, used clothes
they believe being fashionable does not have to cost the earth
they can save money on fashionable clothes while also reducing waste, saving resources
every purchase is a step towards a greener future. 
The less successful responses commonly:
partially identified how this advertisement appeal to people who like fashion but are also environmentally minded.
Question 2: Listening and responding in Khmer
Question 2 is worth 8 marks.
Question 2 (a) 
The more successful responses commonly:
could fully show how well the speakers knew each other and supported their answer with evidence from the text, such as:
not very well, as they just met each other during the meeting at Cambodian Association in Australia
we know this because they introduce themselves to each other
Kunthea asks if Sokha is an international student which shows they do not know each other
they do not know each other’s plans for the future.
Question 2 (b) 
The more successful responses commonly:
provided a comprehensive comparison of Sokha and Kunthea’s thoughts on taking a gap year. For example:
Sokha, being Cambodian-Australian, sees value in taking a gap year in contrast, Kunthea says his family would think that’s a waste of time
Sokha wants to travel, volunteer and get real world experience. She believes it will help her figure out what she is truly passionate about, so she can minimize the chance of choosing the wrong subject at university and not waste time
Kunthea says his family thinks it’s a waste of time, and he could be starting a degree he thinks time is valuable and finishing earlier will allow him to start supporting his family. This is important in his culture
both agree it is interesting how people from different cultures have different ideas.
The less successful responses commonly:
provided a limited comparison of Sokha and Kunthea’s thoughts on taking a gap year.
Question 3: Reading and listening in Khmer, responding in English
Question 3 is worth 15 marks.
In Question 3, students were required to read one text in Khmer (Text 3A) and listen to one text in Khmer (Text 3B).
In Question 3, students may be required to extract, summarise, interpret, evaluate or synthesise information, compare aspects of the texts, or a combination of these. Students may also be required to comment on the target audience, the purpose of a text and/or the way in which language is used in a text to achieve a specific purpose.
Question 3 (a) Part 1
The more successful responses commonly:
correctly identified how the writer of the text engages their audience and provides an example such as:
you will undoubtably know Sotheary as a talented chef and successful businessperson who runs famous Cambodian restaurants in 3 countries
I am sure you agree that Sotheary is truly inspirational.
The less successful responses commonly:
identified some relevant information.
Question 3 (a) Part 2
The more successful responses commonly:
provided substantial evidence that Sotheary has been successful in creating a cycle of positive impact. For example:
former graduates provide ongoing support and mentorship, ensuring that these young chefs continue to thrive in their new careers
there are many examples of graduates who decide to use the skills they learnt in careers outside the hospitality industry giving back as well
there are graduates who now work for delivery, marketing, and food wholesalers, who provide services at heavily discounted prices to support the program to continue to help others
in this way it not only transforms individual lives but also contributes to the broader community.

The less successful responses commonly:
provided partial evidence that Sotheary has been successful in creating a cycle of positive impact.
Question 3 (b)
The more successful responses commonly:
displayed a comprehensive understanding of Visal’s comment that he almost gave up a few times with examples such as:
he had never worked in a kitchen before, and everything was so new 
he did not have a lot of confidence  
he made so many mistakes  
he was not used to having so much structure in his day. 
The less successful responses commonly:
displayed a partial understanding of Visal’s comment that he almost gave up a few times.
Question 3 c)
The more successful responses commonly:
displayed understanding of the extent the program is achieving its aim, supported by five examples, such as: 
Text 3A
the article states the program has transformed over 600 young people’s lives
the program goes beyond teaching cooking techniques; builds confidence and team skills, empowering young people to take control of their lives and therefore have a brighter future 
graduates earn a stable income and building a foundation for a brighter future.
Text 3B
Visal said it was ‘life-changing. This program did not just change my life—it saved it’  
he has a stable job as a chef and can even support his younger siblings which used to seem like a dream, now it is his reality.
Section 2: Creating Texts
Section 2 will be worth a total of 35 marks.
Question 4: Reading and responding in Khmer
Question 4 is worth 15 marks.
Students were required to read one text in Khmer (Text 4) and respond in approximately 150 words in Khmer to information and ideas provided in the text. 
The more successful responses commonly:
demonstrated an excellent understanding of the stimulus text
used persuasive language to convince the selection panel that they were the best applicant
provided responses which were text appropriate and relevant to context, purpose, and audience
were logically structured and sequenced information and ideas
were able to successfully manipulate language structures and vocabulary in Khmer in different contexts.
The less successful responses commonly: 
responded to some of the questions, statements, comments, and/or specific information in the call for nominations
demonstrated a basic knowledge and understanding of vocabulary and sentence structures
demonstrated limited ability to link information and ideas or structure text
did not use the information provided in the reading text or repeated too much of the text in their answer
did not organise their ideas in a logical order.
Question 5 and 6: Writing in Khmer
Question 5 or 6 is worth 20 marks
Students were required to write an original text that presents ideas, information, opinions and/or arguments. There was a choice of two questions: Question 5 or Question 6. Students were required to write a response of approximately 250 words in Khmer to one of these questions.
Question 5 
Question 5 required students to write a diary entry reflecting on how a reduction in phone usage could help them reach academic and personal goals.
The more successful responses commonly:
used tone, language, and text type conventions consistent with a diary
provided specific examples and plans for managing their time more effectively
demonstrated the ability to manipulate language authentically and creatively to meet the requirements of the task
were well structured and ideas were sequenced effectively
demonstrated a strong ability to manipulate language elements and structures.
The less successful responses commonly:
lacked the depth of treatment of ideas required at this level
were not able to effectively manipulate language to fit the purpose 
were not able to use persuasive techniques effectively
were limited in their ability to support their ideas with examples
struggled with the conventions of a diary.
Question 6
Question 6 required students to use the visual text provided to write story based on the image below for your Khmer creative writing group.   
The more successful responses commonly:
clearly linked the visual image and the question in their response
demonstrated the ability to manipulate language authentically and creatively to meet the requirements of the task
were creative in their language use and the required phrase 
followed the conventions of a story
were relevant to context, purpose, and audience
were well structured and ideas were sequenced effectively.
The less successful responses commonly:
did not refer to the visual image and wrote only to the written prompt
started well but the story lost focus as it progressed
lacked the depth of treatment of ideas required at this level
were not able to demonstrate the range of vocabulary required at this level.
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