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OVERVIEW

Chief Assessors’ reports give an overview of how students performed in their school
and external assessments in relation to the learning requirements, assessment
design criteria, and performance standards set out in the relevant subject outline.
They provide information and advice regarding the assessment types, the application
of the performance standards in school and external assessments, the quality of
student performance, and any relevant statistical information.

SCHOOL ASSESSMENT

Assessment Type 1: Folio

Folios submitted for moderation were of a high standard. To allow students to
achieve at the highest level, teachers should adhere to the subject outline at all times
when planning and creating tasks. Tasks should clearly state the context, purpose,
time or word limit, audience, and, where appropriate, text type and type of writing
required. A checklist could be used to help students make sure they have addressed
all criteria.

In order for students to have the opportunity to achieve at the highest level, an
interaction must have a level of spontaneity rather than just provide a rehearsed
presentation. The best interactions were those with a natural flow and where the
guestions asked gave the students the opportunity to give their opinions and adjust
or elaborate their responses in response to reactions and comments.

Moderators found it difficult to support assessment decisions when the task was an
interaction between two students as it is difficult to identify the speaker via audio
mode. To avoid any disadvantage to students, a video recording where both
speakers are visible would be more suitable. In the case of a student-to-student
interaction it is also important to consider the amount of time allocated to each of the
speakers, as they can only be marked on their contribution to the interaction. Both
students need to be given the opportunity to demonstrate their skills at interacting in
spoken Vietnamese at the highest level.

Assessment Type 2: In-depth Study

The in-depth study tasks presented for moderation were mostly well organised, with
appropriate tasks. All tasks for the in-depth study must differ in audience, context,
and purpose and this must be made clear in the design of the task. Each task must
also have a clearly defined text type.

Moderators noticed that teachers and students are trying to be more creative and

introduce new topics and different themes, thus increasing the learning opportunities
of the students within these classes.
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Moderators noted that the content of the reflective response in English tasks has
improved and is more commonly in the higher grade range than in previous years.
With extra practice and further discussion of high standard reflection exemplars,
students will continue to improve their skills at reflecting on cultures, values, and
belief in texts, as well as their own learning.

The oral presentation tasks were mostly of a good standard. Students who had
researched their topics in sufficient depth were able to present confidently.

Most of the tasks for writing in Viethamese were the right length and had good depth.
However, there were occasions when the written and oral tasks were very similar.
Teachers are asked to ensure that there is a clear distinction between the purpose,
context, and audience of all tasks in the in-depth study to enable the students to
achieve at the highest level.

EXTERNAL ASSESSMENT
Assessment Type 3: Examination

Oral Examination
Section 1: Conversation

Students demonstrated a sound understanding of the questions, and in most cases
provided extended responses in a conversational style without using rehearsed
material. Students should be given ample opportunity to practice their oral language
skills in order to be able to interact in a spontaneous way. Students are also
reminded that it is a two-way conversation and they have the right to explain further
in depth, to be excited, to be heard, to use body language, and enjoy the
conversation.

Section 2: Discussion

Most students communicated with fluency and used appropriate linguistic structure in
the discussion. Again, students are encouraged to show interest in the topic of their
discussion and use the appropriate register and body language. The students who
were able to demonstrate their research through reference to the texts studied, were
more confident and able to participate in a more in-depth discussion.

A small number of students brought pictures to support their ideas and, in the most
successful discussions, students used these resources to engage the examiners.
These students were confident in their storytelling and were not afraid to voice their
opinions about what they presented.

Students generally used a range of vocabulary to express opinions and
demonstrated good pronunciation. To express a stronger point of view, good use of

strong conjunctions, such as ‘tuy nhién’, ‘va lai’, and ‘hon thé nita’ was seen.

Written Examination

Students generally performed very well in this section of the examination. Students
are reminded to read all questions carefully and ensure that they fully understand the
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requirements of the task. It is also important to plan the response by looking at
aspects such as ‘who’, ‘when’, ‘why’, ‘what’, ‘text type’, ‘audience’, and
‘formal/informal’ before starting to write. This year a formal letter response was
required, and students did not adhere to the conventions of this genre. Students
should be given plenty of practice under examination conditions and familiarised with
all of the required text types that are detailed in the subject outline.

Section 1: Listening and Responding

The most successful students had good note-taking skills, which allowed them to pay
attention to details. Students are reminded to answer questions using only the
information given in the audio tracks and not their general knowledge. Students
should read the questions carefully.

Students may develop stronger listening and comprehension skills if they are
exposed to a range of text types, and teachers should also provide them with
opportunities to develop good note-taking skills.

Question 1

Students performed very well in this question. Please note that in advertisements,
announcements, or similar text types, telephone numbers are often repeated.
Students are reminded not to give information that is not sourced directly from the
text.

Question 2
Most students performed well in this question.

Question 3

Students performed extremely well in this question. There were two parts to question
3(c). To answer the question fully, students needed to provide an explanation of the
speaker’s feelings about the audience and then justify this with evidence from the
text. In order to get both marks for this question the students needed to give two
different possible feelings with evidence.

Question 4

Most students did very well in parts (a) and (c). Some students found part (b) difficult.
Again, part (b) required two parts to the answer: firstly to name the type of
relationship and secondly to give evidence from the text, for example: ‘The
relationship between the speakers was not friendly because...” or ‘The speakers
were making each other angry because...’.

Question 5

Parts (a) and (c) were mostly answered well. Although part (c) was a similar type of
question to part (b), it was noted that students performed much better in part (c) than
in part (b). Again, both questions asked students to give evidence or to justify. There
seems to be inconsistent understanding of how to answer this type of question.
Students should be exposed to this type of question throughout the year.

Section 2: Reading and Responding, Part A

The most successful responses were informative and comprehensive and provided
analysis and interpretation of the information provided in the text. It is recommended
that students aim to summarise evidence rather than translate it word for word.
Students should focus on developing skills in reading and responding during the
teaching and learning program. Students are reminded to respond in the language
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that is instructed in the examination paper and not to give personal opinions, as the
subject outline does not require them to do so.

Question 6
Part (a): some students tried very hard to understand the idioms. However, students
are reminded that ‘headings or titles’ describe the main message of the text.

Part (b): this question required examples of the language used in the text to explain
which subject would be easiest subject for Hwdng. This could be language structures
or key words in language to explain the point or ideas.

Part (c): this question seemed to cause the most difficulty in the Reading and
Responding section of the examination. The average mark for this part was 1-2 out
of 3.

Part (d): this was a two-part question that required students to identify the impression
that Hwdng gives of her study and to justify this answer. Students are reminded that
justifying or giving evidence is not just a summary or translation of the text. Students
should look for emphases, key words, or ideas, and if there is time they should check
and recheck their answers.

Students are encouraged to put themselves in the author’s shoes. The purpose is to
capture the emotions and feelings by analysing the language structures used and the
tone of the text. For example: ‘The author is flooded with studies because she was
giving a list of all her subjects such as...".

Teachers are encouraged to create or discuss questions that require an analysis of
linguistic and stylistic structures.

Question 7

Part (a): most of the titles given were grammatically correct and relevant to the
content of the article. However, some students tried to turn the first sentence of the
text into a title, which displayed little creativity. Students are reminded that titles are a
short and sharp summary of the text. They should try to understand the text first by
carefully reading and unpacking the text.

Part (b): the majority of students got full marks for this question. Some students,
however, mistook ‘anh’ as a name of a person (‘Anh’) instead of a pronoun for a
young man.

Part (c): this question was answered very well.

Part (d): this question was again a two-part question that required a yes/no answer
and justification with evidence from the text to get full marks.

Section 2: Reading and Responding, Part B

The more successful students were able to adhere to the conventions of a formal
letter. Almost one-third of the student cohort did not remember that dates, address,
final salutation, and ‘kinh thua’ (rather than not ‘thdn mén’ or ‘thura’) must be used.
Most students’ ideas were relevant and their opinions were expressed in some depth.
Some common errors/incorrect use of vocabulary were:

differences between chung ta, chung minh, and chung téi

‘T6i biét chat van gia dinh t6i sé duoc...

‘May vi tinh cho sty dung...

‘Hai dira con gai hién dién dang hoc cép trung hoc...
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Section 3: Writing In Vietnamese

The majority of students (26 students) chose Question 9 in this section, and the
second most popular was Question 10.

Students are reminded to read questions both in Viethamese and English carefully so
that they understand what is required in their response. For example, in question 9,
students were a ‘guest speaker’ and not an ‘award winner’. Students must correctly
identify the content, speaker, and audience before answering.

Teachers are encouraged to provide ample opportunities for students to develop their
writing skills for different purposes, audiences, and contexts throughout the teaching
and learning program. Markers noted:
¢ similar spelling mistakes to those in Reading and Responding Part B
o can thiéc => can thiét
gion dep => don dep
bdng rd => béng ré
doi song => doi séng
ban bac => ban bac
loi it => lgi ich
tra dap => cha dap
phu huyén => phu huynh
don gidng => don gian
o ¢bgan=>cb gang
e inaccurate text type conventions for essay, article, letter, and speech
¢ some students had limited ability to manipulate language and clarify meaning:
o ‘Cho nén rét phuong tién...
o ‘Séng & Uc cho lau ndm...
o ‘Vivay, céch I6i séng & ctia minh...
o ‘Ba céy chum lai c6 thé san xuét cép ba lan sw khéng khi dé...
o ‘Theo I6i di cta nhiing phién loan...
e some students did not adhere to the word limit
e prepositions trén/trong and &7/ltc were often used inaccurately.

O 0O O OO0 O OO0

GENERAL COMMENTS

This year the learning and assessment plan addendum was used very well. Tasks
were largely appropriate and teachers are reminded that good task design is
important.

It is encouraging to see the positive work in schools, and the improvements made.
The moderators noticed that the overall level of students’ work was higher and that
teachers are reminding the students to pay attention to details. Teachers and
students are challenged to reach for the highest level through understanding the
details in text types, paying attention to correcting common spelling mistakes, and
helping students to understand the requirements of the assessment tasks.

Vietnamese (continuers)
Chief Assessor
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